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Abstract

If I ask teachers would you prefer to teach archaic, seldom-used English
which only appears in ESL textbooks to illustrate grammatical points or authentic

English that is used in the real world — there is only one answer, right? They want
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Authentic material: From the Real World to the Classroom

to teach authentic English, real English as used by native speakers. However,
classrooms are not the real world, and our learners are not at native-speaker level.
So, is authentic language — taken from the real world -appropriate to use in the
classroom? Isn’t authentic material too difficult? How can we make such input
comprehensible to our students? How does the communicative purpose change
when language is moved from the real world into the classroom? And in such a

new environment can it still be defined as ‘authentic’?

Type of text?

‘authentic’?

For clarity, it is important to define what is meant by the word ‘authentic’
when talking about authentic texts for use in language learning. Chris Hale the ed-
itor of a recent book to which I contributed, describes authentic texts as ones that;
“are created with the native (or native like speaker) in mind... they are not de-
signed (and therefore “graded”) according to the needs of second language learn-
ers” [Wadden, P. & Hale, C. (eds.), 2019, p. 78]. In Jeremy Harmer’s words;
“authentic material is language where no concessions are made to foreign speak-
ers”, [Harmer, 2015, p. 306]. So, authentic materials are not created. They are

un-simplified originals which are delivered at natural speed.

‘adapted’?

Adapted authentic texts, as the label implies, refer to authentic texts which
have been changed in some way. This is done to make the authentic text compre-
hensible to students. For example, idiomatic phrases may be replaced, accented
English could be re-recorded, odd grammatical constructions could be changed to
become regular etc. So, adapted-authentic materials are simplified versions of au-

thentic texts and may be delivered at slower than normal speed.
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John Wiltshier

‘authentic-like’?

Authentic-like material is written specifically for the purpose of language
teaching, but aims to contain the same features as authentic texts; i.e. repeats,
false-starts, fillers etc. Authentic-like texts are written in a controlled, thoughtful
way, but should sound natural, at least that is the aim. How closely ‘authentic-like’
resembles ‘authentic’ material will depend on how the material is created and the
skill of the author. If material is semi-scripted or unscripted as opposed to fully

written-out, it is more likely to resemble an authentic text in style.

‘restricted’?

The fourth label ‘restricted’ I am borrowing from Jim Scrivener’s book Learn-
ing Teaching. Scrivener uses the term ‘restricted exposure’ to contrast with the
other three categorizes1 defined above. By restricted he means; “recognisably sim-
plified... including an unnatural high number of examples of a specific target
item” [Scrivener, 2005, p. 113]. I think anyone who has taught ESL anywhere in
the world knows the type of texts Scrivner is refering to here. All restricted mate-
rial must be created using scripts.

Having now defined what an authentic text is and how it is different from
three other text types commonly used in ESL materials, we can move on to issues
that educators should be aware of related to the selection of authentic texts for
classes. When an authentic text is transported into a classroom the context will

change and the communicative purpose of the text may change.

! [Scrivener, 2005, p. 112]. more loosely defines authentic to mean “a text which is realistic — or rea-
sonably like a normal natural text” (p. 113)” and therefore groups; authentic, authentic-like and adapt-

ed-authentic under the all-encompassing term authentic exposure.
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Context?

The context for audio or video texts includes the place where the interaction
or monologue took place and the original participants. The context for a written
text includes the original publication and the intended audience whom the author

had in mind when they wrote the piece.

place?

An ESL classroom should create a unique, positive environment for language
learning. Compared to the real world classrooms are safe (or should be) and they
can provide a low-stakes communication environment allowing students to focus
on fluency without worry about making mistakes. However, an ESL classroom is
not the same as the real world. It's only a pseudo-communication space. There-
fore, any authentic material; material written for the real world, when moved into
a classroom will automatically be extracted from its original context. For exam-
ple, a conversation that originated from a dentist surgery, with all the emotions in-

volved in visiting the dentist, may lose relevance when used in a classroom.

audience?

The other part of context is the original audience. Any communication spo-
ken or written is not done in a vacuum, even for written scripts the writer has an
audience in mind when writing. The new audience is our students. How far re-
moved are our students from the original intended audience is something that
needs to be taken into consideration when selecting texts.

For example, if I record a mother talking to her 6 month-old baby the language is

authentic — generated by a competent native speaker- It is most definitely real language”

2 probably an example of motherese— Simplified language that adults tend to use when talking to babies

or young children
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However, if I use this authentic language in a class with my students, there is a
danger of it lacking relevance or being un-interesting because, quite simply, my
students are not 6 month old babies!

No authentic text, by definition, was written for language learning. Hence the
intended audience and the place (presuming you are teaching in a classroom) will
change. Does this matter? This is a judgement call for the teacher or programme
coordinator to make after assessing how changes to context may affect the rele-

vance or interest of a text to their students.

Communicative purpose?

The second thing that may change is the original communicative purpose: i.e.
Why the text was written in the first place. However, unlike ‘audience’, which
definitely will change, the communicative purpose does not necessarily change
when an authentic text is used in a classroom. Whether or not it changes will de-

pend on what type of task is set.

Type of task?

If the task set is similar in nature to the communicative purpose the author
intended, then I will argue this can be called an authentic task: i.e. reading an En-
glish newspaper in class to find out the headline news or the weather. The purpose
the newspaper was written for and the purpose of the task match. Therefore, both
the text and the task can be classed as authentic.

In contrast, if the task set is to circle all the examples of the past progressive
tense on page one, the text is still authentic, it is the same newspaper, but the task
is not. In such instances, the label authentic for both text and task would be inac-
curate.

To summarize thus far, for language used in classrooms to be classed as au-
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thentic it must be unaltered language that competent speakers have generated. The
relevance to students of the material content will be affected by the degree of sim-
ilarity between the original context and the teaching context. And finally how the
text is used in the class, the task assigned, should share a similar communicative

purpose to the original.

Using authentic texts
Arguments for using authentic texts

Having defined what a relevant, authentic text is, the advantages of using
them can be considered. Alan Waters in ‘Advances in Material Design’ reviewed
course books at that time and concluded that the norm for course books was to in-

‘. 3 .
clude ‘simple accounts™ which;

“... have many of the attributes of authentic texts in terms of layout, sub-
Jject-matter, cohesion, and so on, but, in most cases, the language, while
naturally sounding, lacks the idiomaticity and complexity of normal na-

tive-speaker discourse... [Waters, 2009, p. 315]

In the terms I defined above, what Waters is saying is that course books are
being created using only authentic-like texts, rather than using authentic material
taken from the real world and that this has some deficiencies. John Snow goes fur-

ther;

“Exposing a listener only to graded material is like feeding a child exclu-

sively on baby food and then wondering why the child can’t cope with an

3 A label used by Henry Widdowson to describe texts that lacked complexity [Widdowson, 1979]
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adult diet” [Wadden, P. & Hale, C.(eds.), 2019, p. 78].

Authentic-like materials though will probably continue to be written for
course books”, especially lower level course books. Such material, if scripted,
needs to be well-written to sound natural and be similar in character to authentic
texts. Or the texts should be created unscripted. Unscripted or semi-scripted video
or audio will tend to contain more of the characteristics of authentic texts than
ones wholly scripted.

However, the argument is that unless students are exposed to authentic lan-

guage they are never going to get used to processing it. Harmer states;

“it is vital for students to get practice dealing with written text and speech
where they miss quite a few words but are still able to extract the general

meaning” [Harmer, 2015, p. 306]

This perhaps challenges what we may think of as ‘a difficult text’. What
Harmer is saying is that the text needs to be difficult, more difficult than the stu-
dents can easily cope with. That is what makes them active in the language acqui-
sition process.

In addition, Scott Thornbury (2005) points out that written language is or-
ganised in sentences while authentic spoken language is usually organised in
clauses, where longer utterances contain a series of clauses linked together by
words such as; and, but, so.

In addition, spoken authentic speech may only loosely follow grammatical

rules and will normally be two-way involving turn-taking, unless one person is

# The reasons include; cost and ease of production as well as appropriateness.

#5055 23



Authentic material: From the Real World to the Classroom

dominating (mansplaining!) the conversation. There will be feedback through
back-channelling, showing the listener is understanding (i.e. aha, yeah, no-way)
and evaluations (i.e. that’s terrible!). Authentic speech will also likely contain
some idiomatic expressions and perhaps some local dialect items. Pronunciation
may also vary from standard forms with delivery in a regional accent. If authentic
materials are used in class such features naturally remain and our students can
benefit from being exposed to them.

These positive benefits were found when Lansford [Lansford, 2014] inter-
viewed teachers to find out their thoughts after having used authentic material in
class. He sums up his teacher’s thoughts as follows; Authentic material ...

1. helps prepare learners for the ‘real’ world of communication.

2. guides learners toward the language they need for their particular context.

3. motivates learners to communicate, because they help make communica-

tion ‘real’.

Two specific teacher quotes summarize some of the benefits;

‘The advantage of authentic materials is that they give higher-level stu-
dents exposure to unregulated native-speaker language — the language as
it is actually used by native speakers communicating with other native
speakers. [Lansford, 2014]
and

‘[ see authentic materials as key in receptive skills and learning conven-
tions — “authentic listening” to speakers, ideally on video, in particular ...
The authenticity of the materials makes them authoritative. [Lansford,

2014]
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Difficulty level

Difficulty level of a lesson or unit for students comes from a combination of
the difficulty of the text combined with the difficulty of the task. A difficult text
with a very simple task has an overall level of being fairly easy, and vice versa.
Just looking at the text alone can be misleading. In addition, the level of support
provided by the teacher will affect the difficulty felt by students.

Authentic material comes in various levels of language difficulty, not all is
difficult. In fact, some are quite simple in terms of language construction. More
often than not the perceived difficulty is with the delivery speed. Normally spoken
conversations, speeches, presentations will be incomprehensible to students whose
cars have not got used to material delivered at native speaking speeds.

Difficulty of a task is determined by the outcome required, combined with
the overall design and complexity of the task itself. A well-designed task should
have a series of steps which guide students. By accomplishing each step, the stu-
dents become prepared to successfully complete the final task. This is the design
of the Connections series with each stand-alone lesson preparing students to com-
plete the ‘Final Project’ at the end of every unit.

On the contrary, where tasks are too difficult or are vague, or the task rubric
is not clear, this only serves to confuse, or worse, produce feelings of 7 can’t do
this, I'm not good at English’ which leads to demotivation. Active participation

and successful completion of the tasks is paramount.

Selecting Material

The teacher or programme coordinator is responsible for selecting appropri-
ate material. Appropriate means challenging, but not beyond the students. Stu-
dents should be able to understand the text sufficiently in order to complete the

task and must feel they have a chance to succeed at the task as this is vital to
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maintaining motivation.

When making a course book, first a theme is selected, this is the easy part.
Then the finding and selecting of the most appropriate material begins. There is a
huge amount of material available on the web, in articles, books, films etc. so se-
lecting appropriate short audios or video segments and blending them into lessons
and ultimately into cohesive units of study is no small undertaking. Experienced
teachers may be able to do this, but it is a very time consuming process. A quicker
way is to find a course or series that has already done this (i.e. Connections) al-
lowing the teacher to channel their energy into teaching and supporting students

learning.

Summary

This article has defined authenticity in terms of both text and task and has
raised awareness of how changes to context affect relevance and interest. Benefits
of using authentic material were outlined and things to be aware of when selecting
authentic texts explained. In conclusion, ideal material uses an authentic text (un-
altered) whose original context is not too different from your students’ and com-
bines it with a task that preserves the original communicative purpose of that text.

Authenticity should be considered when selecting material, but it is, of
course, not the only thing. Equally important is how intrinsically interesting, en-
gaging and relevant a specific text is and how well a teacher uses the text with
their students.

That said, I do believe, that designing a course around authentic materials
cultivates students’ cognitive processing of language, unlocking language that stu-
dents already possess at a knowledge level. This unlocking process enables stu-
dents to move from being English learners to become actual English users, boost-

ing confidence and preparing them for the real world outside the classroom.
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Putting Showcase Portfolios to Work

Darren Kinsman

Introduction
Overview of the writing classes

In the second semester of the 2020-21 academic year, I taught two second-
year, academic writing classes at Miyagi Gakuin University. I assisted students
with the writing process in two principal ways: by giving feedback and guidance
on their essay drafts and by taking an unorthodox approach to showcase
portfolios.

Showecase portfolios in the context of the writing classroom are meant to
house a student’s finest written work. Since portfolios are often embedded within
a larger pedagogical approach favoring student reflection, students are commonly
required to look through their completed written assignments at the end of the
semester and select their best writing samples to populate the newly created
showcase portfolios. In addition, students are also asked to include a written
justification for their choices. Because they are simply meant to display the
products of the writing process, these portfolios can exert no influence on the
writing process itself.

In contrast, my students started creating their portfolios at the beginning of
the semester and were expected to add all of their final submissions to it
throughout the academic year. This approach supplied the motivation necessary to
spend the time needed to create writing samples that were sound in relation to
structure, style, and content. Once an assignment reached this level of quality, I

would grade it and request that the student add it to their portfolio. It was hoped
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that this approach would result in quality writing, a good grade, a sense of closure,
and a feeling of satisfaction when adding a completed assignment to the portfolio
and seeing it in situ. In this way, the showcase portfolio is no longer a passive
repository for writing products, but instead takes on an active role in the writing
process.

It was hoped that any frustration the students might feel because of the high
standards would be offset by the potential motivation and satisfaction supplied by
the portfolio. I suspected that the students would not differentiate between the
writing process itself and the portfolio since there were so tightly interwoven.

The Process

In the first week, students downloaded an example showcase portfolio from
Microsoft Teams that I had created using (MS) Word. It employed the stylistic
elements the students were to use in their own portfolios: Times New Roman,
12-point font and 1.5 spacing. It included a title page, an automatic table of
contents, and five short writing samples. It could serve as a valuable reference
document for students when creating their own portfolios and could be referred to
for teaching purposes. In addition to this example portfolio, students also
downloaded a showcase portfolio template that I had made. It was a copy of the
example portfolio without any writing samples included. These two documents
were used to decrease the cognitive load on the students during the portfolio
creation process and to make effective use of class time. Soon after going through
these documents with them, the writing activities began.

I supplied students with an essay type: descriptive, process, narrative, and so
on and then asked them to choose their own topic. Students then used MS Word
to do prewriting tasks, followed by multiple drafts submitted via MS Teams. After

each submission, I gave feedback using MS Teams and in the classroom. Once a
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student’s submission met the required standards, I graded it and asked the student
to add it to their showcase portfolio. Draft copies and other writing activities were
no longer needed at that point since the process itself was not being evaluated.

By the end of the semester, the students had copies of all their writing
assignments in their portfolios. I helped them to update the automatic table of
contents before they submitted their portfolios. Although I made comments on the
portfolios, I did not grade them.

Grading

It is common for teachers who use portfolios in process writing classes to
have students make a working portfolio, which houses everything they are
currently producing in their writing class. It includes prewriting tasks and multiple
drafts of the same assignment. All or part of this portfolio can serve as the student’s
assessment portfolio, which is assembled by the student to demonstrate to the
teacher that they have met all of the learning objectives. This approach is based on
the view that formative assessment is a more authentic way of evaluating a
student’s writing abilities than summative assessment, which normally involves
students writing an essay within a set time limit at the end of the semester as an
indicator of writing ability.

In contrast to this form of assessment, I simply graded the writing samples
that the students added to their portfolios. Thus, the product of the writing process
was evaluated rather than the process that created it and no summative assessment
was used. This approach was a compromise between formative assessment on the
one hand and summative assessment on the other.

Survey
At the end of the semester, I invited my students to participate in an online

Google Docs survey in which they could give their opinions on the writing
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process and the showcase portfolios. Although the participation rate was small,
the reactions were informative. The survey responses will be presented, analyzed,

and discussed later in this paper.

Literature Review

This section considers primarily three sources: Farrell (2011), who traces
the mutations and migrations of the portfolio into various contexts over six
centuries; Barrett (2011), who advocated for ePortfolios in the 1990s and 2000s;
and Batson (2017), who favors a complete replacement of the educational system
with new theories of learning embedded within an electronic portfolio
environment.

Overview of portfolios

The word “portfolio” has its origins in the 18th century Italian term,
portafogli, a combination of portare meaning “carry” and foglio, meaning “leaf” in
the stationery sense (Collins Dictionary, n.d.). In “From Portafoglio to Eportfolio:
The Evolution of Portfolio in Higher Education,” Orna Farrell traces the history of
the portfolio from Renaissance Italy, where it served as a tool for artists and
architects, to the present day ePortfolio in education (2020, p.2). How has the
unassuming portfolio been able to transition from a flat case designed to hold and
carry artistic and architectural samples during the Italian Renaissance 600 years
ago to an online existence in Web 2.0?

The portfolio’s adaptability and resilience lie in its elegant underlying
concept. Unlike a book, whose leaves are bound together, preventing subsequent
evolution and reorganization post creation, a portfolio’s unbound nature allows for
its contents to be changed and rearranged, giving it extensive adaptability and

functionality.

#5055 31



Putting Showcase Portfolios to Work

Another important aspect of portfolios is their ability to allow for
chronological sequencing of everything from written assignments to a student’s
entire academic career, revealing how learning experiences are interconnected
(Batson, 2017). However, there is nothing inherent in the portfolio concept that
necessitates chronology. An alternative grouping could be thematic, for example.
Origins of the portfolio and eventual adoption by educators

During the Italian Renaissance, artists and architects used portfolios to gather
and carry samples of their work to various locations for viewing or submission
(Farrell, 2020, p. 2). Over time, the portfolio’s contents were also referred to as a
portfolio. The portfolio concept would eventually spread to other European
countries and be adopted into vastly dissimilar contexts, from finance and
government to education (Farrell, 2020, p. 2).

By the 1970s, centuries after the portfolio made its debut, it found its way
into the US education system (Farrell p. 2). Portfolios were compatible with
novel educational paradigms emerging at that time and in subsequent decades.
Many educators were seeking new and more authentic assessment approaches,
particularly in relation to writing, which they considered to be a process activity
(Farrell pp. 2-4).

Initially a large manila envelope, the student portfolio was used as an
assessment tool by teachers and showcased a students’ best work (Farrell pp.
2-4). In the 1980s it was used to document “...student progress, process,
competency, and achievement over time” and served as a way for students to
reflect on their learning (Farrell, 2020, p. 5). Use of electronic portfolios grew
from the late 1980s to the late 1990s as computers began becoming more

mainstream (Farrell, 2020, p. 6).
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Competing conceptions of the portfolio

Clearly, portfolios are flexible tools that can be effectively used within a
wide spectrum of educational approaches. Because of this, and the exponential
growth in computer and digital network technology, there are countless
conceptions of what portfolios should include, as well as how to utilize and access
data within them. Perhaps the most salient aspect of digital and online portfolios
is unlimited capacity. Without data limits, one can create a complex
interconnected multilayered network.

The portfolio, being essentially a container, is limited by its physical size.
However, its digital offspring has no physical boundaries. It can house an
unlimited amount of data of any digital media type, which can be easily copied
and shared over a global network. It has also made it possible for students to add
to their portfolios, experiences that are part of school life but happen outside of
the classroom (Batson, 2017). The gulf between a physical portfolio and an
online one is like comparing a physical photo album and a digital photo library
capable of containing every image one has ever taken.

In the digital environment, the disembodied portfolio functions as a
metaphor, just as a Microsoft Word folder is a digital stand-in for the once
ubiquitous paper folder. The ability to establish links between various documents
and different media types, and to access them instantly on single device, has led
many to abandon the physical object entirely.

The ability to build large, diverse portfolios was made possible with the
advent of computers, and the internet. Although Web 1.0 ePortfolios were digital
versions of paper-based portfolios, they could accommodate the addition of video
files evidencing student “progress and achievement” (Farrell p. 6). Helen Barrett

advocated for the use of ePortfolios in the early 1990s since they could offer
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instant access to both portfolios in progress and product portfolios which
demonstrated student competency (Farrell, 2020, p.9). By the late 1990s student
portfolios had become mainstream, morphing into student-created hypertext
networks (Farrell, 2020, p. 7). In addition, portfolios developed a public face as
they became part of the world wide web (Farrell, 2020, p. 7). This version of the
portfolio was popular in writing classes but did not go mainstream until the 2000s
when education technology itself became mainstream within the larger context of
eLearning (Farrell, 2020, pp. 7-8).

The migration of portfolios to the web allowed for more connectivity, links
to other online digital data, and a greater audience for the portfolio. By the time
Web 2.0 materialized, digital technology was so ubiquitous that focus could shift
to portfolio pedagogy (Farrell, 2020, p. 8).

Farrell cites Abrami and Barrett's (2005) position that there are three main
purposes for ePortfolios: to show process, for assessment, and to showcase
students’ work (Farrell, 2020, p. 9). Process and personal development
portfolios can provide an environment well suited for learning (Farrell, 2020, pp.
9-10). Between 2010 and 2020, studies on ePortfolios offered empirical support
of the various theoretical arguments underpinning their use in education (Farrell,
2020, p.10). Although portfolios were initially used to showcase a student’s work
or for assessment purposes, ePortfolios are used by some educators as a learning
tool, employing concepts like student reflection, student curation of contents, and
manager mentors (Farrell, 2020, p. 9).

Barrett (2011) advocated heavily for rubric-based ePortfolios for use in
schools that established both outcomes and criteria. She believed that e-Portfolios
had two faces: process and product. With teacher feedback and student reflection,

a student’s mastery of skills is meant to improve over time. With the goals of the
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course in mind, the student selects samples of their work that serve as evidence of
goal acquisition. These writing samples are accompanied by justifications for their
selection, and together, form the locus of the teacher’s evaluation. Barrett
maintained that implemented as prescribed, the portfolio could engender in
students: identity; ownership; self-awareness; judgment; responsibility;
educational development; sharing; meaning making; and management skills,
attributes which purportedly readies the students for knowledge work in the
information age. However, some educators wanted to go even further.

In 2011, Batson called for the complete replacement of the current
educational paradigm with one built on a type of discovery learning, buttressed by
social interaction, and digital technologies within an ePortfolio framework. He
maintained that the internet has not only vastly increased the amount of
information but has altered the very nature of information itself, necessitating a
new educational paradigm that shifts the focus from teaching to learning
experiences, which take place both inside and outside of the classroom. In Batson’s
conception, the student has agency and is responsible for showing evidence of
their learning in an electronic portfolio, which can integrate all the imputed data
and make it searchable. He maintains that the skills used to create such a portfolio
are in demand in the knowledge economy.

Although there is no universal agreement on how to define a portfolio or how
to use one in the classroom, many scholars on the subject often discuss the need
for portfolios to be purposeful, and for the students to reflect on their work and
justity the choices they make regarding portfolio inclusion. Metacognition, student
ownership, and an emphasis on process, student-centered classrooms, and
formative assessment are also common themes in portfolio scholarship. Many of

these aspects are discussed by Barrett (2011). These ideas represent a shift from
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students as empty vessels to active and conscious creators of knowledge. As a
result of this shift in mindset, the teacher becomes a facilitator and mentor who
evaluates student intellectual growth over time (Barret, 2011).
The relationship between the portfolio and the writing process

Articles on portfolio use in the writing classroom commonly involve the
writing process since teachers often use portfolios for formative assessment
purposes, and the writing process is a formative approach to teaching writing.
However, these portfolios can become complex and difficult to manage when
more than one type is involved and portfolio assessment is employed. As Farrell
(2020) states, “Portfolios are a good idea, but should not be made complicated.”
Considering this, the writing process can be effective without being embedded
within a portfolio assessment model. Assessment can be achieved in other ways,
for example by grading a student’s final draft, a viable compromise between
portfolio assessment-which often evaluates the process—and summative
assessment, which often takes place at the end of the semester in test-like
conditions. Using a showcase portfolio to motivate students to produce quality
writing samples and then grading the product, rather than the process, is a simple
and effective use of portfolios in a writing class where the process writing is used.
Creating a showcase throughout the year can motivate students and give them a

sense of satisfaction.

Methods

At the end of the 2020 fall semester, English undergraduate students in two
of the author’s second-year academic writing classes in Miyagi Gakuin’s English
Department were invited to participate in a Google Forms survey about the use of

portfolios in the class but were under no obligation to do so. A link to the survey
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was available online. The opening and closing dates and times for the survey were
also given. Students who did not wish to participate in the survey had the choice
of declining after entering the Google Form survey environment and reading the
rationale which was supplied both Japanese and English. Names and student
numbers were not collected in order to ensure the anonymity of the participants.
Of the 32 students in both classes, 12 took part in the survey, which was composed
of 5 sections, all of which were translated into Japanese. Survey results are in the

form of charts and graphs generated by Google Forms.

The Survey
Section 1 carried the title of the survey:
A=+ 7+ VX7 T a—F FEMid A Portfolio Approach- Evaluation

Survey

Section 2: Survey Rationale

COMER. FAT 42T FATOR=T 4 VADMEHICBT 2%
FEORMRZFET 5 7HDEDTY, Thicid, A VAT 7 Z2—Ick
BZR=FTHVAOH, R—+T7+VFT2TL—b, PEMERL
R=FT7H+UADEGENXT, TOT—RE. A VAT T X—Nh
e {TeDITMEM U, AR D ISERD IR T & % J A 2akiIc i
HENn, ARBICKDBRTZHES PEERIENET, FEDMAAR
M TREHENERA, BINTBHILET, PEDIAT 42 TaA—A
MNEOELIED T,

This survey is to assess the students' views on the use of portfolios in the
writing class. It includes the instructor's use of a portfolio example, a portfolio

template, and a showcase portfolio. The data will be used by the instructor to write
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an article which will be submitted to Miyagi Gakuin's English Literature
Department’s English Department Journal ( 3% 3Z %% 2= 3K ) for consideration.
Students’ names will not be used in the article. Participation will help make the
writing course better for you and other students.

This was followed by a checkbox for informed consent.

Section 3 was called Personal data and requested: age, current year of program,
first language, and previous portfolio experience.

Thirty-two percent of the students from the two classes took part in the
survey. They were either 19 or 20 years of age, 58% and 42% respectively. All
participants chose Japanese as their L1. Only 8% of them had any previous

experience with portfolios.

Section 4 was called S DE R Survey Questions and included a Likert scoring
table for reference:

1=F 572 %5 BbHEW / strongly disagree

2 = [ L7&\ / disagree

3= TE AT E 720 / neither agree nor disagree

4= % /agree

5= < [MFE T % / strongly agree
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Survey results: Likert statement 1-7

1.1am glad that | could create a portfolio of my essays.
Iy A DR—KT7A UAZERTETSNLWTT,
12 responses

8

7 (58.3%)

5 (41.7%)

0 (?%) 0 (0%) 0 ((?%)

1 2 3 4 5

Chart 1

Nearly 42% of those surveyed neither agreed nor disagreed with the
statement that they were glad that they could create a portfolio for their essays.
However, most students agreed with the statement. No one strongly agreed or

disagreed.

2. | felt satisfaction when | added completed essays to my portfolio.
FERUEIvEAZR— T2 UACBMULIcEE, RGERBRERUE U .

12 responses

6 6 (50%)

5 (41.7%)

0

1 2 3

Chart 2

“Completed essays” refers to the student essay submission that I graded and
asked the student to add to their portfolio. Students overwhelmingly agreed with
the statement that they felt satisfaction when they added completed essays to their

portfolios, with 50% agreeing and 41.7% strongly agreeing.
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3. Revising essays with feedback from others helped me to become a better writer.
HOADSDT =Ry I Ty A 2BETT 2.7 1 VT RFIDNRET BT EILRUIEE U,
12 responses

& 6 (50%)

5 (41.7%)

0

1 2 3 4 5

Chart 3

Students viewed the writing process, which was influenced by the portfolio,
as beneficial, with 92% agreeing or strongly agreeing with the statement that
revising essays with feedback from others helped them to become better writers.

Only one student disagreed with the statement.

4. My portfolio demonstrates how my writing skills have improved.
HDOR—RTAUAE, FADTA T YT ZAFIDEDL S ICALELENZERLTWEY

12 responses

& 6 (50%)

5 (41.7%
)

0 (0‘%) 0 (0‘%) 1(8.3%)

1 2 3 4 5

Chart 4

Fifty percent neither agreed nor disagreed that their portfolio demonstrates

improvements in their writing skills.
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5. The example portfolio was useful. 4> ZJLiR— k7 4 U A F&ICIIBE £ U,

12 responses

8

7 (58.3%
3 )

3 (25%)
2 2(16.7%
0(0%) 0 (0%) )
o | |

1 2 3 4

Chart 5

To give the students a clear conception of what a completed portfolio should
look like, an example portfolio created with MS Word was made available at the
beginning of the semester on Microsoft Teams. The author referenced it for
teaching purposes throughout the semester. No one disagreed that the example
portfolio was useful 16.7% neither agreed or disagreed, 25% agreed, and 58.3%
strongly agreed. Since nearly 92% had no previous experience in creating a
portfolio, it is likely that having a model to refer to greatly reduced their anxiety

level.

6. The portfolio template helped me to create my own portfolio.
R=R7AVAFYTL—bE BROR—KT7x UAZERT ZDICRIEE U,

12 responses

8

7 (58.3%
)

4(33.3%

)

N

0 (0% 0 (0% o

, e o
1 2 3
Chart 6

The portfolio template, an MS Word document modeled after the example
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portfolio, was made available to students on MS Teams at the beginning of the
semester. It was formatted, so students needed only to copy and paste final draft
essays into it. The statement that the portfolio template helped them to create their
portfolio elicited more agreement than any other in the survey, with nearly 92%
agreeing and 58.3% strongly agreeing. This high agreement rate was likely due to

the students’ lack of experience with portfolio creation.

7. Portfolios should be used in every writing class.
R=KRT7AVARBIRTDIA T« VIV SATERT D2RENHD £,
12 responses

8

7 (58.3%
)

3 (25%)

‘ 2(16.7%
0 (?%) ) 0 (0%)
0

1 2 3 4 5

Chart 7

When confronted with the statement that portfolios should be used in all
writing classes, only 25% agreed, while 16.7% disagreed, and most students at
58.3%, neither agreeing nor disagreeing.

The reason for these responses may be the apprehension that agreeing with
the statement could result in these time—consuming portfolios being adopted in
other writing classes. Some students had told me that a greater amount of
homework was being given in their classes since classes went online due to

measuses taken to limit the spread of the coronavirus.
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Survey results: Open questions 1 &2

The final section of the survey consisted of 2 questions, “What did you like
about this portfolio approach?” and “What did you dislike about this portfolio
approach?” The questions were written in both Japanese and English and students

were free to respond in either language.

*Responses in Japanese have been translated into English.

Question 1: What did you like about this portfolio approach? T T DKR— k7 #

VA&7 Ta—FOMMPLICAD & Uiz ? (Misprinted in the survey).

Student 1: WegED T A T 1 >~ T AF)VIN LDV o #2 T & / My English writing
skills have improved.

Student 2: 7 DFHWZE DMK L L > TW5B & T A/ My writing became
more organized.

B OUFE7% b Ey ZIZDWTHEIF 72T & /1 could write on topics
that I liked.

Student 3: H/3MH WL DZ RET T EANTE, REMEKLCLNZDT
WD E W E U7z, /1 think it's good because I can review what 1
wrote and see the improvement.

Student 4: We could decide the topics freely.

Student 5: /T MEHE WL DZHIEST T ENTE, MENMKLSNEDT
Wi e v E Uz, /1 think it's good because I can review what I
wrote and my development.

Student 6: 7 4 — K3 MW LoD LTIk T 5/ Getting helpful feedback

Student 7: ZERRIEDS 5 N7z, /1 got a sense of accomplishment.

Student 8: I liked my writing skills to rise.

Student 9: Easy to make.
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Student 10: 3D KR—+ 7+ U A= R T, ZERIEMN Tz, / Looking at my
portfolio, I felt a sense of accomplishment.

Student 11: A3 DT AT 4 ¥ FAF )V ELT0WB T MR THOANS T
Lo FLOTHZZLEAHRZDTHIELT LV, / You can
see that your writing skills are improving. / It is easy to look back
because you can see them all together.

Student 12: £ £ % T & TEKIEMNEFE N7, / Looking at my portfolio, T
felt a sense of accomplishment.

Figure 12

Question 2: What did you dislike about this portfolio approach? T T DR — k

74 VAT T a—F OGN T LI ?

Student 1: }fiC 3 D £ /L, /Nothing in particular.

Student 2: Nothing special.

Student 3: R— 7+ UADIED i 574& TN LT, &£ 54 LA
MSEBATEDL RS M5, /1 was confused because I didn't
know how to make a portfolio. It would be helpful if he could teach me
a little more.

Student 4: IO NDI A% F—L L LTHS T &, / To bear the mistakes of
others as a team.

Student 5: EZBFEMNKETZ o Tz, #EL D> 7z, / The process of making was
difficult.

Student 6: fuf[a] & E1E « $2HH9 % T &, / Correct and submit many times.

Student 7: FISCAEX L5 7z, /1 wanted an example sentence.

Student 8: It was a difficult to make a portfolio.

Student 9: }FICH D £¥ A, /Nothing in particular.

Student 10: Sometimes the submission deadline was short, so I couldn't think
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about essay or review it.

Student 11: fIMWEIENZ < CTHifEl7Z > 7z, / Making many small corrections
was troublesome.

Student 12: K=~ 7+ U A DIED i 5 TRZE Uz, &5 LM
MSBATESA % LN 5, /1 was confused because I did not
know how to make a portfolio. It would have been helpful if you

could have taught me in a little more detail.

Conclusion

Over hundreds of years, the portfolio has expanded well beyond its initial use
as a case to hold artistic and architectural items and is currently being used by
many educators who promote student agency and place more emphasis on process
than product. However, even in such educational contexts, the showcase portfolio
has little or no impact on the writing process itself. By having writing students
begin creating one at the beginning of the semester and requiring that all of their
essays be of showcase portfolio quality, the portfolio takes on an active role in the
writing process, encouraging a deeper engagement with the drafting process and
generating models of writing created by the students themselves. This leads to
motivation to produce even more quality writing and elicits a sense of satisfaction
when essays meet those quality standards.

The survey regarding my writing class reveals that overall, the students’
attitudes toward the writing process as well as my particular use of the showcase
portfolio were positive, particularly in terms of the value students placed on the
completed portfolio itself; the sense of satisfaction when adding essays to it;
feedback during the drafting process; and the usefulness of the example portfolio

and the accompanying portfolio template.
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In conclusion, portfolios can be a powerful educational tool and can have
complex, digital and online iterations encompassing thousands of data points.
However, for teachers who wish to access some of the benefits of portfolios while
avoiding complexity, giving the showcase portfolio an active role in the writing
class is a viable option. It occupies the middle ground between more traditional
summative assessment approaches and portfolio assessment models. The author is
currently researching additional ways of employing portfolios to further access

their potential in improving writing classes.
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Jennifer Green

My name is Jennifer Green, and I started working as an assistant professor
with the English Department this school year. I received my master’s from the
University of Oxford, where my research focused on Japanese EFL learners’
knowledge of and encounters with English taboo language. It is my goal to
research more into areas of English that have had little attention. This includes
some of the so-called “darker” sides of English and how they are often misunderstood
by EFL learners.

However, my main priority has been and always will be teaching the new
generation to become skilled users of English, guiding students from my experi-
ences as both a learner and a teacher. As a learner of Japanese that struggled in the
past with speaking, I understand the frustration and loss of self-identity that can
happen when learning a language. As a teacher that has been teaching English in
Japan over the past 7 years, I also understand the unique difficulties that Japanese
language learners face. From these experiences, I am able help students strategize
ways to counteract any language difficulties that they face.

Moreover, | hope to be a positive role model for students both as a woman
and as an immigrant. Life as a woman is not always easy, nor is life living in a
foreign country where the majority do not speak your language. However, these
challenges and how I have dealt with them have made me into a better and more
empathetic person. I hope that students can see how I overcame difficulties in my
life and similarly turn their own difficulties into experiences that foster their
growth as perseverant and open-minded individuals.

I am delighted to teach at this university, where I get to play a part in the
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lives of what will become a group of strong, well-educated women that will go

out into the world and be successful in whatever endeavors they choose to do.
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ESL (English Speaking Lounge)

LBz 20BN
14 ARE&RED

ESL ZUi&TE 7 7 Ho

BUEDJGEEERBE NI AT & 3N E > T L CTO0EX T, #Lw
PEHEERVSOETZT T, HEMDNTOVRIGEET L —ARR AT 147
DREZHICT 2T L& > T, A ETRIDbNERGENSGEZ T Y
7w b AEEMEA. BOORGENICHENE TEXIICE->TEE
L7,
PLFRITHEATOTE, HATHT LTV BED HETH S DiE 90%
PLEDHAGETY, TOREBIFT, FLLERICE - Lafigt) 28 L Cilgst
DANEAIa=F—varvzndXrckdizne v, AN 5
BT ESL ZRH LI E LTz,

HIDHE, ERPEHZERR L T ETaEEICHNTETHT L TVwE L,

Steven JEA2 & ESL TRl g AREE A ORALD)
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BUEE. —FARYRC LIRIELWIGEZ S T L TERELS WHITHTFIIC
RAES LWVHSEREZE STV B EERVET,

JaFHMTAENEDHENKE LS ED X LA, ESL &0 O Bz
FTWeZTW»53 T SIS LIz T9,

The Importance of Speaking Actively
L & HEH

ESL DA A AT BRI TOT, EICh S HGEZFHES K5I
TS BOTHH LIS £ Ule, @D 5 IGEDMGETE - 72 FA
E. HOOJGHEHRENBES AW ER>TwE L,

LAL, WERAT 4 TOHRELFRT & BERDERTE A >0,
PR CE TEMIE S TOUE TR O o720 &L Ficn T & 2N
IKIBABTENTEELATLL, £T T, TOXRETRVIRVLER-
V. FTRABERANTICEET L2 OTFE L, $5&, MZERT

Alex Je/E & ESL T RS A (KAL)
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WS D BITEATEALEEHTDEAZSASEKIICED, AELANCLERS
b, BMMICRETERXIICE>TEEXETVET,

B3, BEETHAR T L—RA%S5 T LT, PATHZ XD HIRIC
EZBEIIBILTVET, FclE TAT AT L HGEhzREE 5 X 51k
%1 LV HENHD T, TNEMNZZ7HIC, BICDT R TT
NS EMEL TVERZWTY,

x T4 VR
I was an English User because I was passive.
34 R K

INTARER TR (Ao 4Y)
(2021.2.9-2021.2.27)

10 20 H ORI DME LT RS, Friaa 0 A )V A DREGRHEKIC &
D, HPZKZEEONFE L, T’ L0051 DOREIRENESH
EHEIALTWIEET A, DS TH YT VRHZACBIMLTHERA
) EBAEEZTE LI, AMET BT s ezhELE Lz, L
DEIRW 2 U7z BE I, 2 0SB A>Tt bTT, ZL
T3HEM, 1H 2R MR AT 4 TAE—H—DE LT, TV T7A4 VI
BT B eicEDE L,

1 HOWGENIRE < 22H 0 F U, il 1 Fid 7T —~ 252 5Nk
HT. NI ARFOPEE 256 %P TRRE. B4 1 AR 15 Ao/
HETT—RIEDVTCEET LWV DT U, ®ZYIH, feEhs TTo
TS ATRMTH LY > TEWIFERTA | BEEZ ZR2NENTL TV |
FEZH->T! 1 EEbhELE, TOTEILSEOFIOXSICEZ T,
FF L THLEERT LT, LELLEIPH, HiccoT eESbhE
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Ltzo D SEVEBZEDRHNIENT A KO EICHEE, FoiES
BT T0EE L, £loo NTADOYUEREB B ATV eieE, W
AR L RES FUONE Lz, £ LTHZHRS T LICHMIMNICHE
B9ATENTESLXIICEDE L,

FRCENSINTE > FeiG@id. W2ESE T 1 iz 0BimZEK L. HA
HRICAHEZ L0 8D T U, TFRT 28O 7T —<IEHHT. K. &
. HERACOW TR ERA T LR, FARNTADHLDEZ L NExH
el e EE-> L > TWIED T, EWE> TV AEEFOEIEZ{ED
FL, COWMHBESRHDAGZRmOZEDTL,

COYFRML, PEENN DT 3 EBAA, Bz RDSC
EDHRE Lz, B SHECIIOhEVE, RERLERA, TORER
Mo, KRzEBNTIMHEEF Y Lo IR LI EEBRNEDD E LT,
YEERNTZF TR, Mt E G5 e N TEHET LR,

T RENOER (RN 2 BHORENS 2 HH)
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34 T RSE
INTARLERI TR (Ao 40)
(2021.2.9-2021.2.27)

FALE 2 SERDERRIC, NI A REDA VT A RT3 BEBBIL E
UTzo JER 1AERIOAZ 2 TE L TOE LI, anad o 1)L RE4
WROWEEZT, MEPHIEER>TULEVE L, KREROHTH
PN—FOHEELE STzDT, EABIETERVILZNZFHILIZVWE -
W, AT VRRICBINERTHEX L,

F A VHETEINTARSDS T EHRIET =TT A Ay ay
ELED, HAODZ EEMNALED LE L, EI2HDTT—ZHRD,
ZNCEDD S | NREDOTMZEZ R ESE TR T eDENT LI
kg2 &N TEE LI

E7 a5 LohT I—RICHEELT S LS HEZLTTSMLT
WE LK, BN CLTLEWREDFE > TR M ->T05
DIMENIZ o720, MiE-STWHWE5ES LES LBEAD Ao L
Flle, UhE, HEMEDIRL THES>TERVWAMLEELT) &> T
{EESTBDPFTHUTOEZEICHMNICSINTES X 51K D ., k¥
MCHBZERKT B EMNTEE Lz, £, BAOEETRMZ LTV
DTHFEOG [ EHUMNHA ., HABNIK O NEDRENT + Ay a v
MTEBHLIICEDE LT,

SR O T T L IEENR LODICB U E Lizh, Zhbist
ICERMMEDRTEZ X L, HER > TOWERWLNSTZ, HIOIDEZR
ENEIMED B XD IR R TR 2B L7z, I SASHERZERTE
HOMHRLHZ DK LIED, FUIA VRPN TZEH/ONTR
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BB D E L, Ele, MHORYE LG8 HETZMTEBOT, K
BICRIVER > TBIMTEE Lie, B T> THIEV IR E BB A, B
K3 %I EMINTAT DRALEINCEROF v LYYV LTHTIELL
T,

4 PHFE DS
INTARER TR (A FA4Y)
(2021.2.9-2021.2.27)

F9E, EDX S BRIEERZF O EBHICHAL 9, BEEDIRE
e, FTE300MFMICROENIZ N EY T ERNT AL REDFHELT
U—b—2ULE LI, CTTORETHGENEaAIa=r—2a v 1 ZKR
M EERZTEDHEF Lice NTADULR AT VT AT 4 —F
V= VHRBZTELY, 71 FARHASLZ B A EICB A,
ERRZILAE LIz, Zhhikbd ety T A4 VR ENE L TRY 24l
H, BIHPEE L PO XS HREE2 LT, AR ERELAVEL
oo NIPBHEWET EZEBICANIIBZA 2 RBENHZHDT, TTTHHIG
DIGENHRD SN, YEEEZWERT 2 EFN— 3 Ve FIF5 2 EHHK
FEBOET, ZUTRIRICY I AR TZOHDOK R Z TN ENNREK
5% TL.

A>T A V2@l T, TOHEZRET S LORYIEZER
TEeMHRE Uiz, WINDOIRHETIEX, #IEDANE 30 RS d C & 720
TEN—RILDEEL, ELTHRAT A T DO EWGETHT &% &8
BLTRZEOERATHATLEOE L, TTH, B-oh < O¥EEMEEL
IKTBFVERAL. BHASTHEZ-TTIMOMB T LICLEL,
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Bz, T5HE S BESDSERUE S ) &b [—BYIDICHES L TH
K51 HBETT, HRABZERL T L THHDKEZIKL, £k
LINIEI D H 72TV — =T ERLAICEDE LT, VT4 VR
HZFICRS 9, 5%IEH 5 2YFCr U THafic HEZ 72T, #ERT
XBEIBNEHERTVERNTT,

BUEG O F I THADHE LI T A, LN B ORE
PNEEDZTEETESEADZ LBNET, AT VHEEZD—D
DY—ILE LT, BERDH 3 FEOHKL CIHEZWTT,

INTAREE « SSRPPERA TR 7258 (KA BRHOKENS 2 FH)
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AT VRHETOYT

44 J\EMEE
INTARLERI TR (Ao 40)
(2021.2.9-2021.2.27)

ik 2 AvaIH» S 3 HE. NI A RER ) TROA VT4 V¥
(GEO) IZZMUE LT, VT4 VRPOZM 2RO I-HEE. HOK
RICENZ R LY, anF 2RI 0 e Z#@bl{ ke
Mol & T, . 3 FEDFHNCNT A RACHR A TET LI, L
ML, autoBETERTETILLE-S>TLEVE L, OB FMiT
gz, b3 21850 o LR Z I TS D A, £<
OB, L0 Z L TE X Uiz, 2D X5 IR Rl
NTRLEIC . VCARIOBIRE DT RN DA T4 VP RREE L TS
nE L,

FEREANEHDS EEHETOW S H. NI A EHAZY TIVEA LT
BIAUSA ULy AV T LI, %2 LTz INAE Speaking I H 2 iE
Te$23E T, YEE T D Discussion RNT A KDL L DR, fET
Viog iR m ExRITVE Lz, 51, FAId GEO DL v A v Dfliic
International English Conversation Club IC & ZIML., NT A KFEOEETZ S
T&L., HERPAF T aDPHTB LORNE U Uiz, WENTRICH
BN S TeDIE NI ARFOFELEDORTT, ML TEHOEL
fehy, B2 & O Z2 58 U U il oE . 20 2K U
HTLeHTE, HBERINTETLICEIDE L,

FUIA VRARBL T, BN ST ERIDPHATIREVEREL X
Lico AT TEAH LWVIEOZZRER L. T2U7T0] TREL
20 VI RFFBARHNUTODOTEIIRTE S58RE Bbs L5
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BRBIC, REICTOES BRZ2<RE D, Y R—-F LTI NI
FOZIREDOHERRICIIAY IEH L TOEXRT, HOHLSTEVELE
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WIS TOEIC 22 DEFR—=2 3 VDT XS LAV, ZilZ WL
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7258 U CREND DOMRNGEEE 2T 5 N TEE L, FAZTED
D, FHCHE R 7 BRI WSO #lE /5 72 & > TWzD T,
Mgz 7zflEz —5EIC LTSRN D E AT LIFETEAMT L,

62 RYF R



2021 FERXEREDEE
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John Wiltshier

WS
This year I continued my work as an educational consultant for the new se-

ries Connections published by Pearson Canada. https://www.pearsonerpi.com/en/

elt/integrated-skills/connections. The series is a task-based course which integrates

the 4 skills; reading writing speaking listening and includes project work in each
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unit. The series is being used by teachers in North America, South America and
the Middle East. In addition to acting as consultant for this series, this year I am
co-authoring level 5.

In Japan I have been involved with updating the online resources; My Mobile
World that accompany the English Firsthand series of which I am co-author.

WF7ErEk
Wiltshier, J.M. (2021, March). “Authentic English: from the real world to your
classroom”. Pearson Canada Teacher Workshop, Toronto, Canada (online).

HENH)

Disruption to normal teaching continued this year due to the COVID19 pan-
demic. Despite becoming more familiar with online delivery platforms (Microsoft
Teams / Zoom) it has been good to be able to get back in the classroom for over
half the classes this year. The Listening class continues to use a ‘time-free’ style
where work is set online for the week, with review and test classes held on cam-
pus.

Once again the Pearson Progress test was not administered this year as
planned due to administration difficulties caused by COVID19. However, like last
year the TOEIC test was held online in May and December. The English Speaking
Lounge (ESL) in the department was moved online last year and has remained
largely so but a fall-off in numbers suggests it is more effective face to face. From
2022 the ESL will have both online and Face to face times. Hawaii University
stopped offering their ‘Online study abroad’ programme so we are currently look-
ing for an alternative.

British Hills for the 1* years again had to be cancelled because of the
COVIDI19 situation.

I am hoping that things can return to normal in 2022.
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Jennifer Green

ARG

This year has been spent setting up research to come. I was previously
awarded the CUE Research Grant to conduct research on knowledge and
encounters with English profanity in Japanese EFL learners, which is currently
being written up for publication. I am also currently working with Paul Mathieson
at Nara Medical University, who is conducting a modified replication study based
on previous research that I did related to attitudes on English profanity by Miyagi
Gakuin English Dept. students. We are also in discussion about working together
on another project related to medical English.

In addition to written research, I have also been active at many JALT
conferences this year. I gave two presentations, one at JALT Okayama and the
other at the JALT national conference, where I was also conferred the Best of
JALT award for the JALT Sendai chapter.

Wk
Green, J. L. (2021). What the f¥ck do I know?: Knowledge of and encounters
with English profanity by Japanese learners [Master's thesis, University of

Oxford]. Oxford University Research Archive.

HENH)

The majority of my lessons are skill-based, where I support students in
developing the basics necessary to become English users. Of these skill lessons, I
am the lead for the extensive reading program that first and second year students
partake in. Students are challenged to read 450,000 words from books of their
choosing over the course of two years, some of whom read far greater amounts. I
have introduced book discussions to the program, along with motivational
messages and weekly progress reports that include recommended reading amounts
for each week. I am also looking at adding an in-person component to the class for
the upcoming school year, recognizing that many students are facing fatigue from
distance education due to the ongoing pandemic.

In addition to the four-skill lessons, I am also teaching the lecture course
American Life & Culture. In this course, my aim is to not only provide students
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with knowledge of everyday cultural customs of the United States, but also to
generally raise their cultural awareness. The focus of the lesson is on America, but
throughout the course, students’ worldviews are questioned, and they learn to be

better international citizens.
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