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Bibliobattles in a University-level Extensive
Reading Classroom Setting

Kyle Maclauchlan”

Introduction

Students in the English department at Miyagi Gakuin University currently under-
go a 4-semester course in Extensive Reading (ER) as part of the core curriculum.
After being placed in charge of the second year ER students (n=67), the author
sought to address in the fourth semester several opportunities for improvement
that were identified during the course of teaching the third semester. Topics to be
addressed included a tendency for students to sleep during class, a lack of commu-
nication or teamwork between classmates, a view of books as simply assignments
to be worked through rather than a source of enjoyment, and a general sense of a
“heavy” atmosphere during the class time, with little opportunity for active learn-
ing. In an attempt to improve on these points, a relatively new ER-related activity
called “bibliobattle” was introduced into the class during the fourth semester.
Bibliobattle is a kind of controlled presentation and information-sharing system.
In this paper, the bibliobattle system will be described, including the specific
steps followed to employ the system in the classroom setting. The brief history
and growing body of literature related to bibliobattle will also be examined, and
the results of adding bibliobattles to the author’s classroom will be demonstrated

through an analysis of students’ questionnaire responses.

* a part-time lecturer at Miyagi Gakuin Women’s University
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Extensive Reading in MGU’s English Department

Reading Activity—comprised of four consecutive semesters of classes in
which students engage in ER—has been a vital component of the new English
Department curriculum, introduced in April 2016. (Koby, 2017) The curriculum
has been developed with a basis strongly built upon research by Day and Bamford
(1998) and Furukawa (2013). English Department students are required to com-
plete four semesters of Reading Activity as part of their core coursework. There
are three divisions of classes for second-year students, divided into A, B, and C
levels reflecting highest to lowest English ability levels as measured at the end of
their first year of study, with approximately 23 students per class. The current sec-
ond-year students are the first cohort to have experienced this new ER program,
under the direction of Mr. Koby, and are currently completing the second year
of study under the instruction of the author. During this second year, the author
was given the opportunity to build on the program, augmenting classroom read-
ing time with a newly designed regimen of speed reading in the third semester,
and the addition of bibliobattle in the final semester. Students participating in the
second year of the program have also continued the process at the foundation of
the program-—a stringent reading requirement that directly affects their final grade
for the class. In the final semester, students are required to read a minimum of
150,000 words during the semester to pass, and at least 300,000 words to earn the
maximum possible score for this component of the class. Word levels are record-
ed using the Xreading Learning Management System (LMS) (Xreading, 2017),
which also supplies a large number of e-books students are able to access online.
The main source of reading, however, is paper books. Students have access to
two large collections of graded readers—one maintained by Miyagi Gakuin’s

main library and the other by the English Department itself. Due to a large effort
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by English Department faculty and assistants over the past two years, most of
the graded readers in the main library and all of the readers in the English library
have quizzes incorporated into the Xreading LMS and have been labeled with
word counts and “Yomiyasusa” grading level. The “yomiyasusa level” (YL) is a
reading difficulty scale developed by Furukawa and his colleagues (2006) that has
proven to be reliable and understandable for Japanese learners of English, allow-
ing them to find books of similar difficulty level from multiple publishers. Stu-
dents are required to take a quiz after reading each book in order to add the words
to their official reading total. This quiz system is the primary basis for confirming
that students have read the books. Students are allowed open access to the books,
with the ability to bring books home from both libraries, in addition to 24-hour
access to the online library. The collections of graded readers span a wide range
of topics and genres, from science and biographies to fantasy and horror. Students
utilize the YL system to make informed selections of books that will be readable
at or below their current individual reading level.

Observations by the author indicate that students tend to choose books based
on the total number of words relative to the YL of the book, selecting books that
have a high number of total words for a relatively low YL. Students’ selections
are also often influenced by their friends—students will select a book if their friend
tells them it was an easy book to read and an easy quiz to pass. Conversely, stu-
dents will often avoid a book if another student informs them that they failed the
quiz or that it felt particularly difficult. Students less frequently open a book to
peruse the contents when choosing their next book to read. Frequently, decisions
appear to be made based on the cover alone, which may include considering the
total number of words and the YL, or simply, as one student stated, “I just pick

it if I like the cover.” The great majority of students also seem to be hesitant to
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abandon a book once they have chosen it, and will read it completely even if they
do not enjoy it or fully understand it. This is not always the case, and some stu-
dents have been observed returning a book after reading only a few pages. Ideally,
more students would be willing to do so in a “pure ER” situation, but it is possible
that the objective of earning a final grade through word counts influences students

to avoid a perceived “wasted effort” of returning a partially read book.

Areas of Focus for Improvement in the ER Classroom

After conducting one semester of ER instruction at Miyagi Gakuin, areas were
identified to consider for improvement in the subsequent semester. Impressions
from the author himself, as well as from students and other ER practitioners the
author spoke with throughout the semester, include the following:

*  The station of the teacher feels underused in an ER classroom that consists
entirely of Sustained Silent Reading (SSR) even if, or especially if, the
teacher models reading as is recommended by McCracken who states, “We
came to realize that children read during SSR only if the teacher was a se-
rious reader” who read alongside the students. (McCracken, 1978, p.406)

*  The opportunity presented by having a group of students gathered and
ready to learn with a native English speaking teacher present seems wasted
if the time is spent on an activity that could be accomplished alone and
outside of class.

* A class consisting entirely of reading offers little chance for student-stu-
dent or student-teacher interaction.

*  Despite the use of quizzes incorporated into a Learning Management Sys-
tem, it is still difficult to ensure that students are reading and understand-

ing the books.
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e The process of the class is soporific, mechanical, and sedentary. It does
not lead to activated minds or active learning in students who have not dis-
covered books that bring them joy and exhilaration.

e The addition of weekly counseling on word counts (i.e., discussing with
students the number of words read over the course of the week, and setting
further goals) yields an avenue for student-teacher communication and a
sense of individual concern and investment for each student, but the topic
of discussion is the number of words read rather than the intrinsic value of
the books themselves.

¢ The idea of word counts is itself at odds with the basic tenets of ER, but
is necessary when incorporating ER into a school curriculum. Word count
discussions do not help to elucidate the value of the stories, nor do they
prompt students to reflect more deeply upon them.

e Students who are successful at finding interesting books tend to continue
to be successful, while students who struggle to find interesting books con-
tinue to struggle.

*  The books and the stories do not live up to their full potential as topics of
conversation, in the sense of standing around the water cooler and enjoying
the discussion of a shared experience, or the modern use of memes. Ide-
ally, these stories would have an impact akin to modern television series,
where those who watched the previous night’s episode eagerly share their
thoughts and opinions with each other while those who have yet to watch
it run from the room, hands clapped over their ears, screaming “Spoilers!”
as they go. In other words, the idea of readers forming relationships with
books, and those books in turn informing the relationships of readers with

each other.
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Bibliobattle in the ER Classroom

Antficipated Merits

Bibliobattle was selected as an addition to the ER program with the expectation
that it would energize the classroom through physical activity and oral output.
Bibliobattles would also give the students a forum to present good books to each
other, allowing students to make more educated decisions about which books they
choose to read. Ideally, the students’ peers would be the most suitable people to
recommend “good” books, since the idea of what is good changes from group
to group, and situation to situation. Bibliobattles would also demonstrate how to
create a dialogue about books, how to express ideas regarding books, and how to
incorporate books into normal conversation. Beyond this, the process of partici-
pating in bibliobattles was expected to facilitate a stronger and more open group
dynamic within the classroom. The process would also allow individual students
a chance to share information that is important to them, and give every student an

opportunity to develop their public speaking skills.

What is Bibliobattle?
“Bibliobattle is a social book review game which was developed in the Graduate
School of Informatics at Kyoto University in Japan.” (Bibliobattle, 2017) Biblio-
battle is essentially a speech exercise with a friendly sense of competition—the
topic of the speech being books that the presenters have previously read and wish
to share with the audience. The Official Rules (Bibliobattle, 2017) are as follows:

1. Come together with a favorite or an interesting book.

2. Introduce your favorite book for 5 minutes one by one.

3. After each presentation, we’ll talk about the book for about 3 minutes

with all participants.
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4. After all presentations, the best book will be elected by vote of all
participants, both audience and presenters. The criterion is “a book
which you want to read most.” We call this book the “Champion
Book of the Day”. (“Champ-bon” in Japanese)

Bibliobattle was originally designed by Tadahiro Taniguchi, who describes
bibliobattle as, “an information sharing framework through which participants
gather, introduce the books they read to each other, interact, and share the record-
ed video over the Internet.” (Taniguchi et al., 2009, p. 92) Taniguchi’s focus on
sharing the recorded video over the internet deals with a different area of research
and was not included in the Miyagi Gakuin implementation for reasons discussed
below. His main focus in developing bibliobattle was to create a process which
would “promote human-human communication and... make beneficial use of
knowledge in and out of communities... [with a need] to focus on how to design a
“dynamic environment” in which people can easily share their knowledge and ac-
cess unknown and interesting information.” (p. 93. Words in parentheses added by
the author). Bibliobattle is a discussion format that allows second language learn-
ers to think of books as more than just individual units of information, but rather
as topics of discussion and opportunities for prolonged reflection. This paradigm
shift with regard to how books and reading are viewed has fueled a steady growth
in popularity for bibliobattle, with 238 documented weekly events in 2011, and a
rise to 1271 weekly events in 2016. (Tsunekawa, 2017, p. 124) This rise in pop-
ularity is reflected in a variety of academic and popular literature including an
analysis of its potential in China (Li, 2005), a presentation at Harvard University
(Kondo, et. al., 2015), newspaper articles (e.g. Seito, 2017), and appearances
on television (e.g. Chukosei, 2017). Research has also been conducted which

investigates how bibliobattles affect listeners’ empathy (Matsumura, 2017). The
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popularity of bibliobattle has also made it a topic of interest for other universities
in Miyagi, including Miyagi University of Education (BIBLion, 2017). The fasci-
nating possibilities surrounding bibliobattle made it a clearly viable choice as an
enhancement for the Miyagi Gakuin ER program, with hopes that it would enrich
student enjoyment, encourage communication, and change the way students think

about books.

Implementation in Reading Activity Classes

The implementation of the bibliobattle activity at MGU commenced at the start
of the fourth semester of Reading Activity for the English Department students.
The basic rules of bibliobattle were explained to students, and they were also
instructed to visit the bibliobattle website if they wished to learn more about the
background and community that has developed around bibliobattles. Students
were informed that the basic structure of the bibliobattle would be followed—five
minute presentations followed by a question and answer session with the audi-
ence. Book selection was limited to a) any book that was already incorporated
into the ER program’s library; i.e., a book included in the ER program’s Learning
Management System; and b) a book that the student had read in the current se-
mester. The students were also issued a multi-page handout containing English
words and phrases that are useful for describing and discussing books. (See Ap-
pendix) Because of concern regarding how students might perform with long,
individual, extemporaneous presentations, and also a desire to facilitate a more
positive group dynamic within the classes, the initial bibliobattles were conducted
in a novel fashion dubbed “Two-round Team Bibliobattle.” Students were divided
into groups of three to five, and a week was given for the students to prepare a

presentation. Students then performed the bibliobattles within their small groups,
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with all groups acting in tandem. Each small group then voted on the “Champ-
bon” for their group, and that book became the one which the entire group would
then work together to present to the class as a whole. Students were then given
two more weeks to read and prepare the group presentations, and ultimately all the
presentations were conducted in front of the entire class. The book that received
the most votes from the class became the final Champ-bon for the entire contest.
After conducting this initial group project to help acclimate the students to
the bibliobattle style, the necessary vocabulary and phrases, and the act of pre-
senting, the second stage of implementation was conducted using the original
bibliobattle model. The only alteration to the original bibliobattle rules at this
stage regarded the use of notes, which is recommended against in the original
bibliobattle description. Students were allowed to create and use notes, though
they were strongly discouraged from doing so since the use of notes would take
away from the sense of live discussion and communication that bibliobattle seeks
to create. However, for our classes, the use of notes was allowed to ensure that
students who put in the effort to prepare notes could do so, and also to alleviate
fears of “dead air"—long periods of silence while standing in front of the class. The
original bibliobattle process also contains a final step of recording and posting
bibliobattles online. This step was omitted from the process at Miyagi Gakuin out
of concern for student privacy as well as a fear that by recording the presentations
students might feel a heightened sense of nervousness. After an explanation of the
individual bibliobattle style, students were instructed to read a new book and be
ready to present at any point over the following several weeks. During each of the
subsequent classes, four students were randomly selected at the beginning of class
by the instructor to present that day. They were allowed to choose their own order

for the four presentations. Each of the chosen students presented at the front of the
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class while a large timer (see Tokyo Biblio, 2017 for a useful tool) was projected
on the wall. Each presentation was followed by a question and answer session,
and a final vote was taken after all presentations had concluded to determine the

Champ-bon for that day.

Scoring
Students were advised that the following criteria would be used to grade the pre-
sentations as part of their final grade for the class:

1. Speaking Time — Students must speak for the entire 5 minutes (Ex-
ceeding the 5 minutes slightly is acceptable, but finishing early is not.
This reflects the same emphasis found in the original bibliobattle de-
scription.)

2. Speaking Level — Students were graded on use of English, pronunci-
ation, and volume, as well as eye contact, use of notes and/or props,
and general understandability.

3. Preparation — Students were evaluated on how well prepared they
were. This encompassed a demonstration of time taken to prepare for
the speech, and of a general understanding of the book being present-
ed.

4. Questions and Answers — The presenter was also evaluated on how
well they responded to questions from the audience.

The audience was also scored during other students’ presentations. Points were
awarded for valuable questions asked during the Question and Answer time fol-
lowing each presentation, and points were deducted if students slept, worked on
their own presentations, used cell phones, or otherwise acted as discourteous audi-

ence members.
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Student Responses to Bibliobattle

After completing all group and individual presentations (approximately 12 weeks
into the 15-week semester), students were given a 17-item questionnaire consist-
ing of 16 statements employing a 5-point Likert scale to determine their impres-
sions regarding bibliobattles in the ER classroom. (n=60) The response options

were written in Japanese with the following values:

L2 HETEEN [Strongly disagree]

2. FETERNY [Disagree]

3.8 65 EEVARN [Neither agree or disagree]
4. FAIETES [Agree]
5.FHICHETE S [Strongly agree]

The final item was an open-ended question which asked respondents to provide
feedback on various aspects of the program and activities. Items 1 through 16 and
their responses are shown below in Figures 1 thru 16. Results are shown stacked,

with shading representing each of the three class level divisions.
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1am glad | took the ER class. | believe the ER class is valuable for English study.
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Figure 1. Responses to Item 1 Figure 2. Responses to Item 2

Item 1: I am glad I took the ER class.

Students showed a clear agreement response to this statement. This indicates that
students felt they gained something of value from the class or enjoyed it in some
way. This is further demonstrated by the responses shown in the second item (Fig-
ure 2). It is worth noting that this class is a mandatory class for these students, and
a better statement to offer in future questionnaires might be, “Even if this class
was not mandatory, I would still consider this a class worth taking.” This item is
perhaps the most important in terms of measuring the impact of the ER program
on the students, and it shows clearly that the students value ER as part of the cur-

riculum. (See Figure 1)

Item 2: I believe the ER class is valuable for English study.

Students showed an even stronger agreement with this statement than Item 1.
Overall, it seems that some students who indicated an ambivalent stance about the
class by their responses for Item 1 were still convinced that the class held value
for English study. Perhaps a better differentiation would be to ask if this class held
value equal to other forms of study, such as a communications class or intensive

reading class, or if it held an adequate measure of value relative to the amount of
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| enjoy reading books. 1 enjoy bibliobattle.
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Figure 3. Responses to Item 3 Figure 4. Responses to Item 4

time required to complete the reading necessary to pass the class. (See Figure 2)

Item 3: I enjoy reading books.

The responses to this statement are fairly evenly balanced in agreement and non-
agreement, showing that half of the students agreed or strongly agreed with the
statement. The B class showed a much heavier inclination toward disagreement
compared to the other two classes. Overall this shows a moderate level of en-
joyment that can hopefully be cultivated further in these students as well as new
cohorts as they enter the ER program. Responses to this statement will of course
vary with the inherent love of reading of each student. Ideally, this item should
be included in a baseline survey conducted at the beginning of the year for future
cohorts so that the effects of the ER program can be isolated and more clearly de-

termined. (See Figure 3)

Item 4: I enjoy bibliobattle.
Turing now to the statements about bibliobattle, it is clear that the program was
not particularly well accepted by the students. Responses indicate a notable

weighting toward disagreement, slightly more so with the B and C classes as com-
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| believe bibliobattle is valuable for my studies. I believe having a speaking activity such as bibliobattle
included in a reading class is difficult to deal with.
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Figure 5. Responses to Item 5 Figure 6. Responses to Item 6

pared to the A class. The highest scoring response was ambivalence. (See Figure

4)

Item 5: I believe bibliobattle is valuable for my studies.

This response graph centers between agreement and ambivalence, showing a
moderately positive view toward the value of bibliobattle in English study. Some
students in the B and C classes found the process particularly valuable. However,
a quarter of the students disagreed with the statement. One third of the total num-
ber of students agreed that bibliobattle has value, and when combined with the
strongly agree responses this number reflects 43% of the responses. Notably, the

A class had 9 out of 19 responses, almost 50%, as agreement. (See Figure 5)

Item 6: I believe having a speaking activity such as biblio-
battle included in a reading class is difficult to deal
with.

The majority of students in all classes agreed or strongly agreed with this state-

ment. It is possible that when classes are divided into core subjects, students hope

to play to their strengths, and having public speaking inserted into a class based on
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The class atmosphere improved with the inclusion of Learning about many different books in bibliobattles
bibliobattles. helped me with my Extensive Reading.
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Figure 7. Responses to Item 7 Figure 8. Responses to Item 8

a classically introverted skill such as reading might seem at odds with that mind-
set. The idea of “switching gears” in general might play a role in the students’
feeling of difficulty in attacking the speaking activity, despite always conducting

bibliobattles at the beginning of class. (See Figure 6)

Item 7: The class atmosphere improved with the inclusion of
bibliobattles.
While half of the students replied with ambivalence to this statement, approxi-
mately one third of the class showed agreement or strong agreement to the state-
ment that class atmosphere improved. It is of important note that Class A shows
heavy agreement with this statement. Class A was the class that relied on notes
the least for its bibliobattles. This class also included communication markers
such as greetings (both call and response) at the beginning of the presentation and
applause at the conclusion, and produced the largest number of questions at the
Q and A stage. They also showed joy when a presenter was able to conclude their
presentation exactly on the 5 minute mark. Working out a way to ensure all class-
es experience this kind of enjoyment from bibliobattles is important if the use of

bibliobattles is to be continued in the ER program. (See Figure 7)
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1 wish that we would have had more time to read in | think bibliobattles were a waste of time.
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Item 8: Learning about many different books in bibliobattles
helped me with my Extensive Reading.
The response to this statement was rather positive, with over half of the students
replying with agree or strongly agree. The trend of answers was also relatively
universal across all three classes. This item highlights the value of bibliobattles
to the audience. Students were able to learn about various books that their peers
chose as worthy of speaking about, and these recommendations between peers
yielded valuable information that students used to help them find interesting

books among the large selection of options available to them. (See Figure 8)

Item 9: I wish that we would have had more time to read in
class instead of doing bibliobattles.

Students very clearly valued reading time over time spent doing bibliobattles.

Reading requirements for the students range from a weekly average of one to

three hours depending on the reading speed of the student, and students would

prefer to use the class time to address the reading workload rather than engage in

the bibliobattle activity. Any time taken away from reading in class means that

more of that reading time becomes homework. The prior semesters of ER were
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almost completely dedicated to SSR, so it is possible that students are feeling a
clear sense of loss when that time is spent on other activities due to psychological
“anchoring.” This reduction of class time also occurred concurrently with an in-
crease in the minimum word count required from the third to the fourth semester.
This compounding effect likely affected students’ perception even more acutely.

(See Figure 9)

Item 10: I think bibliobattles were a waste of time.

Responses to this statement indicate moderate disagreement that bibliobattles
were a waste of time, but do not suggest significant disagreement, which may in-
dicate that students did not become fully invested in the activity over the course of
the semester. Response patterns are similar across all classes, with over half of the
responses demonstrating disagreement. This set of responses shows promise in the
possibility that bibliobattles can act as a valuable part of the ER curriculum, but
the process must be refined in the hopes of demonstrating its value to the students

more clearly. (See Figure 10)

Item 11: I discovered a book I want to read next because of
bibliobattle.
Respondents’ reactions to this statement indicate a positive response, particularly
in classes A and C. Similar to Item 8, these responses suggest that students valued
bibliobattles as a way to learn about new books that they would also be interested
in. The responses also indicate that students were able to successfully communi-
cate information regarding the books they read to their fellow students during the
presentations. Taniguchi originally designed bibliobattle as a means of valuable,

meaningful communication, and the results of this item seem to support the effec-
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| discovered a book | want to read next because of 1 liked the group activity of the Team bibliobattle.
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Figure 11. Responses to Item 11 Figure 12. Responses to Item 12

tiveness of the bibliobattle system. (See Figure 11)

Item 12: I liked the group activity of the Team bibliobattle.

The responses to this statement are somewhat evenly distributed, with 22 respon-
dents disagreeing to some degree and 23 agreeing. Students averse to group proj-
ects might feel so due to group dynamics, an introverted character, or frustration
at having to carry the load of lazy students in order to ensure the group’s success,
as verbal and written feedback from several students suggested. However, half of
the students equally enjoyed the group project, perhaps because it gave students
the chance to communicate in an otherwise silent class, or because it removed

some of the pressure of presenting solo. (See Figure 12)

Item 13: I got used to talking about books by doing biblio-
battles.

Response to this statement indicates a majority of neutrality with a slight weight-

ing toward disagreement. One of the goals of bibliobattle is to help students learn

to use the phrases provided in the handouts (see Appendix) and allow them to

become more comfortable with discussing books in English. According to the stu-
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| got used to talking about books by doing bibliobattles. 1 got used to talking about books by doing bibliobattles,
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Figure 13. Responses to Item 13 Figure 14. Responses to Item 14

dents’ perceptions, this did not occur for the majority of students. (See Figure 13)

Item 14: I got used to talking about books by doing biblio-
battles, and began to talk with my friends about
books more often.

Responses to this statement indicate rather clear disagreement, suggesting that

even if students became more used to speaking about books in English, this did

not result in a significant increase in conversations between peers about books.

(See Figure 14)

Item 15: Always worrying about word counts takes the fun
out of reading.

This statement returns to concerns about the ER program overall, specifically the

effects of word counts on reader motivation. 24 students indicated agreement with

the statement, while 17 were neutral and 20 disagreed. This shows that almost a

third of the students are in agreement with the statement. A large percentage, but

not so much so that it would indicate word counts are a major obstacle to reading

enjoyment. (See Figure 15)
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Always worrying about word counts takes the fun I read at least one hour each week.
out of reading. 72—
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Figure 15. Responses to Item 15 Figure 16. Responses to Item 16
Item 16: I read at least one hour each week.

Students’ overall reading patterns are queried in this item, and over half of the
students responded that they do not read at least one hour every week. The B and
C classes particularly reflect a lack of weekly reading time, an issue that will be

addressed in next year’s curriculum revision. (See Figure 16)

Students’ Free Responses
The final item of the survey was an open-ended question asking respondents to
provide feedback on their experiences and impressions of the ER program, the
teacher, and bibliobattles in the classroom. Responses are included below. Many
responses are translated from Japanese to English by the author:
e [ felt a higher sense of motivation to do my best through listening to
friends’ bibliobattle presentations.
* Mr. Kyle is a kind and positive teacher, so there is always a good and en-
joyable atmosphere in the classroom. However, adding bibliobattles led to
a loss of reading time.
e I borrowed my bibliobattle book from the library, but the books have to be

returned. Not being called to present for several weeks meant I had to bor-
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row and return the book over and over again, which was a lot of trouble.

e [ learned from the bibliobattles, but there was also a lot of trouble. I wish
we had been told the order of presenters.

*  Bibliobattles, 1 think it should be decided which students will present in
the next class. Feeling nervous up until the moment right before the pre-
sentations is a little stressful.

*  When students responded to [presenters’] “Hello, everyone!” during the
bibliobattles, Mr. Kyle’s expression was cute.

* I like Mr. Kyle, very much. However, I don’t like to reading activities
class, now.

e Idon’t want to do bibliobattles again.

*  The bibliobattles were a lot of trouble and kept me from enjoying the
class.

*  Bibliobattle takes me out of my comfort zone, so it’s good to do it some-
times.

e [ wish there was more time to read in class.

* [ would like a little more time to read in class. I prefer the individual bib-
liobattles to the group battles.

* I enjoy doing bibliobattle, but it’s hard for me to do it.

e [ don’t like speaking in front of people, so bibliobattle was very difficult,
but 'm glad I did it one time.

* I believe doing bibliobattle was very meaningful.

e If we could use PowerPoint in bibliobattles, we could do presentations
without looking at notes.

* ER is very effective for TOEFL and TOEIC study, I hope to continue

working hard on it.
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* ER helped me increase the number of words and phrases I’'m able to use.

e I think that extensive reading is fun.

e Idon’tlike read the book.

e I will try to read more books!

* I would like more books about movies and foreign dramas.

e I want to read foreign drama books. There are some online, but I want to
read physical books.

* Ienjoy reading ¥

Discussion
The bibliobattle process was introduced into a four-semester ER program during
its final semester, at a time when students had become used to a class that con-
sisted primarily of SSR. Students stated that they were initially unsettled by the
addition of a speaking element to a reading class. They expressed a desire to use
the time for reading instead of the bibliobattle activity. While acknowledging the
value of bibliobattles to their English studies, and the positive results of being in-
troduced to new books that were of interest to them, students still expressed a lack
of enjoyment of the process. Students did experience a positive change in class
atmosphere, a result reflected in both the questionnaire responses and the author’s
first-hand observations of the class. Students appeared to become more open with
each other and speak more often with each other before and after class. Students
also slept less often during class, particularly during the SSR periods that followed
the bibliobattles. This may have led to more valuable reading time, though the
time allotted in class was shorter.

Students expressed a valid and important complaint about the timing of

selecting presenters. Presenters were chosen randomly on the day of the presen-
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tations. This ensured that all students sufficiently prepared their presentations for
each class, and also motivated the students to attend each class because missing
their presentation day would be detrimental to their grade. However, this system
affected students’ stress levels and was also at odds with the library’s require-
ments and time limitations for borrowing books. This feedback was echoed by
a number of students, and poses a real challenge to the logistics of the activity.
Further consideration is necessary to ensure no undue stress is placed upon the
students. It is likely, however, that presenter order will still not be decided before-
hand because of the mentioned effects on attendance and the sense of excitement
and extemporaneousness that it produces. This “stress” might actually be benefi-
cial to the students by creating a more interesting challenge.

In the author’s opinion, it is imperative that the rule regarding the prohibition
of notes during presentations be followed. The use of notes removes all sense of
excitement, urgency, and communication from the activity. Conversely, the use
of notes tends to impede comprehension by the audience, because presenters fre-
quently look up words they do not know and include them in their notes instead of
expressing their thoughts and ideas through English that they already know. This
introduces vocabulary into the presentation that, if the presenter did not know it
herself, is very likely to be unknown to the audience members as well. Students
also tended to convert to a monotone reading voice when using notes, losing all
eye contact and audience feedback, and ultimately turning what should have been
a conversation into a mechanical recitation. The audience’s negative response
when presenters indicated they would rely entirely on notes was immediate and
profound, with much of the energy of the class being drained in an instant. It was
clear that this approach was not enjoyable for the presenters either, so the attempt

to benefit the presenters by allowing them to use notes was not realized. The
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highest-level class, wherein the majority of students did not use notes during their
presentations, was the most successful in experiencing bibliobattle as a joyful and
exciting challenge, and student responses on the questionnaire confirm that biblio-
battles had a positive effect on the classroom atmosphere. In future employment
of this activity, the instructor will require students to adhere to the original biblio-

battle format of extemporaneous presentations without notes.

Conclusion

Bibliobattle appears, on the face of it, as a polar opposite to silent reading. But
because of that, it is an activity that can help to alter students’ perceptions about
the act of reading itself. Through sharing valuable information amongst peers, cre-
ating a group atmosphere as students take on a dynamic challenge, and converting
the concept of books into something deeper that can be communicated and dis-
cussed, bibliobattles can influence an extensive reading classroom in unique and

valuable ways.
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Appendix
Page 1 of a handout provided to students in preparation for the bibliobattle activi-
ty. The entire document can be downloaded from the following website:

http://tadoku.numazu-ct.ac.jp/biblio/mini_Bibliobattle expressions example.pdf

Mini-Bibliobattle in English Hi4:
e Introducing your book and author : A « ZE&EDHEST
I chose the book called _title_ by _author.
FAINEATEAR ) O (XA BV) TY,
It is written by _author_.
(FH) KEoTEHEMTVET,
This is the book I chose. This is _title_ by _author_.
CNDRDEATZATY, EH) O (XA L) T,
The book I would like to introduce today is _title_.
FHRDFT LIZ0AR (21 BV TS,
The book I would like to introduce today is about _subject_.
SHBMRENMLIZ0AR (FEY 27) IZDWTOARTY,
e Describing the style of book : AKD Y ¥ /)b
It is a (hard science fiction story).
CAUL (SF/Nd) T
% autobiography HRUZL
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biography 1&at
fantasy 7 7 2 R ¥ — X
crime novel JOFR/INGH
detective story ffEFR/ NG
historical fiction story JiE 5 /NaH
myth
picture book AZA
study guide ZE&ZE
new release FeHT{E
page-turner e L7z 508 5 NRWAR
This is done through the first-person narrative.
COARIZFAGED (AP Ko TEIMNTVET,
It is an interesting book because it is also written in the third-person.
T DADFRERN RIS 3 EOHRN S HEINTVE LT ATY,
% 1 AFF the first person
2 A\Fi the second person
3 AFF the third person

T 46 5
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1. Yusa, N., Kim, J., Koizumi, M., Sugiura, M., & Kawashima, R. (2017). “Social
interaction affects neural outcomes of sign language learning as a foreign lan-
guage in adults.” Frontiers in Human Neuroscience, 11. DOI: 10.3389/fn-
hum.2017.00115
548 © Language Development in the Digital Age. Frontiers in Human Neu-
roscience, 11. 447 . (Eds.) Vulchanova, M., Baggio, G., Cangelosi, A., &
Smith, L. 32-42.

2. Umeda, M., Snape, N., Yusa, N., & Wiltshier, K. (in print). “The long-term
effect of explicit instruction on learners’ knowledge on English articles.” Lan-
guage Teaching Research. DOIL: 10.1177/1362168817739648
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Cory J. Koby
(OIEARET

Much of this academic year was spent collecting and analyzing data from the
Reading Activity program that I manage for the department. Specifically, I have
focused on the reading patterns and attitudes of the first and second-year students,
and have identified specific behaviors that have led to both high-performance and
under-performance in extensive reading. With this data in mind, I have managed
to make adjustments to the program structure, resulting in more consistent and
higher overall volume reading patterns, most specifically with the less behavioral-
ly engrained first-year cohort.

I am currently collecting data on first and second-year student reading speeds
and will compare performance in this area with their overall reading volumes and
TOEIC scores from the November 2017 test. In addition, we are adjusting the tim-
ing of the College TOEIC administered in-house to April, which will provide a
rich amount of data for comparison in the 2018-19 academic year.

WFFerE
Koby, C. (2017, November). “Happiness is a Warm Pen: Creative Writing in EFL
Education”. JALT2017 43" International Conference. Tsukuba, Japan.

— (2017, August). “Using a LMS to Enhance an Extensive Reading Program”.
EuroCALL 2017 Conference. Southampton, England.

— (2017, June). “High Performance Extensive Reading- Yes They Can!” JALT-
CALL 2017. Matsuyama, Japan.
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— (2017, May). “Happiness is a Warm Pen: Creative Writing in EFL Education”.
JALT PanSIG2017. Akita International University, Japan.

Koby, C. and Maclauchlan, K. (2017, November). “High ER Expectations Lead to
High ER Performance”. JALT2017 43" International Conference. Tsukuba, Japan.

— (2017, August). “Yes They Can! High Performance ER in a Japanese
University”. The 4" World Congress on Extensive Reading. Tokyo, Japan.
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Koby, C. (2018, in press). An Interview with Richard Day. The Language
Teacher, 42(1). Tokyo: JALT.

Koby, C.J. (2017¢c). Using a learning management system to enhance an extensive
reading program. In K. Borthwick, L. Bradley, & S. Thouésny (Eds.), CALL in a
climate of change: adapting to turbulent global conditions — short papers from
EUROCALL 2017 (first edition), 189—193. Voillans France: Research-publishing.

net.

Koby, C. J. (2017b). The Anatomy of an Extensive Reading Syllabus. In P.
Clements, A. Krause, & H. Brown (Eds.), Transformation in Language Education.
Tokyo: JALT. 392-398.

Koby, C. J. (2017a). Reading Activity Rollout: Year-one implementation of the
English Department’s new curriculum. M. Suzuki (Ed.). English Department
Journal. 45. Sendai: English Literary Society, Miyagi Gakuin Women's
University. 93-109.

AEH)

2017 has been a very busy yet fruitful year for me. After a rather successful
launch to MGU’s Reading Activity program in 2016, I have successfully imple-
mented the second-year curriculum in collaboration with my part-time colleague,
Kyle Maclauchlan. In addition, based on the results from the 2016 Reading Activi-
ty program I have revised the orientation process, reading volume requirements,

and class management style in this current year, which has led to even more suc-
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cessful results than last year.

In August 2017, as part of the Overseas Study class, Ms. Yoshimura and I
escorted a group of 20 students to London, England. The aim of this study tour
was to immerse students in British culture and an English environment with the
expectation that they will rapidly improve both communicative and linguistic
skills. Additionally, in December 2017, as fieldwork for the British Life and Cul-
ture course, Ms. Yoshimura and I took all 1* year students on an educational visit
to British Hills in Fukushima. Whilst on this short trip, students engaged in a vari-
ety of activities designed to improve both English language skills and cultural
awareness of British life. In addition, an overarching goal of improving group co-
hesion amongst the freshmen was achieved.

There were two events held this year that I was able to involve MGU stu-
dents with as volunteer interns—JALT 2017 in Tsukuba, November 17-20; and
the Tohoku English Language Teaching Expo in Sendai, December 10. Our de-
partment was able to provide 23 students in Tsukuba and an additional seven in
Sendai with immersive English experiences not typically found in Japan, and
these experiences most certainly enriched the education and development of our
students.

LTS

In August 2017 I volunteered as Program Chair for the Fourth World Con-
gress on Extensive Reading, held in Tokyo. In collaboration with the Conference
Chair and Site Chair, I was responsible for the management and execution of the
large international conference which brought in some 370 delegates representing
22 countries, with 189 academic presentations taking place. This event was the
culmination of almost a year of preparation by our committee, and by all measures
it was a highly successful event.

I am now designated to be the Program Chair for the Fifth World Congress
on Extensive Reading (2019) to be held in Taiwan. In addition, I currently serve
as chapter president for the Sendai Chapter of the Japan Association for Language
Teaching (JALT), program chair for JALT’s Extensive Reading Special Interest
Group, as well as a member of the Extensive Reading Foundation.
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