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. Greetings

We are academic members of Regional Child Science Research Center at
MGWU. Regional child science is a new concept that has emerged from dis-
cussions among members of this project. We are proud to promote academic
research and practical improvements for children and the community, under
the title of “Children’s Future and Community Building after the Great East
Japan Earthquake.

As Regional Child Science Research Center plays a key role and pushes
forward, we held an international symposium under the theme of “how can
you do the preschool education that took in a sustainable viewpoint?” on the
8th October, 2020.

Professor Ingrid Pramling Samuelsson (Gothenburg University, Sweden)
is known worldwide in the field of preschool education and is the which led
“the right of the child” and “SDGs education”. It is our honor of inviting her

as a keynote speaker.

This international symposium was the opportunity when we could men-
tion the pioneer approach and sense of values.
We sincerely appreciate for your participation, cooperation and kind sup-

port for the future of children.

Tomoaki Adachi, Professor, MGWU, Japan
Mutsuko Tendo, Professor, MGWU, Japan

e Miyagi Gakuin Women’s University, located in Sendai, Japan is one of
the university selected for the “Private University Regionally Specific Proj-
ect” by MEXT (the Ministry of Education, Culture, Sports, Sports, Science,
and Technology, Japan) for fiscal years 2018 to 2020.
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JAPAN-SWEDEN International Symposium: Online
Child-centered Community Studies with Sustainability Perspectives
Miyagi Gakuin Women’s University, Sendai, Japan October 8, 2020

Keynote speech

“Becoming a Global Citizen: Child-cen-
tered Preschool Education for Sustainable
Development”

Ingrid Pramling Samuelsson

Professor, Goteborg University, Sweden

Thank you very much for inviting me. I wish I could have been in your
city, at the Miyagi Gakuin Women’s University, in Sendai, Japan, instead of
sitting here in my study, but that’s what it is.

I'm going to start my talk about education for sustainable development
and what it means to become a global citizen and child-centred preschool. 1
hope to be able to both challenge and maybe to expand the view of what that

means in the next coming minutes.

Child-Centeredness and Preschool Education

So, let me start by saying what is — what does child-centeredness mean?
— because it’s something we often take for granted in early childhood edu-
cation, but if you look at what’s going on, in comparison with school educa-
tion, preschool have always considered itself to be child-centred and focus
has been on the child, and not on the subject to teach. That has been very
clear, and it has been talked about as freedom of children to choose and play

and the wholeness of the child development and learning.
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We talk about school focussing on the head, but in preschool we are focus-
ing on the whole child. So, but if you look at a research about child-centred-
ness, you can see there’s talk about child-centred curriculum, child-centred
pedagogy, child-centred teaching, child-centred learning, children’s play
world, and so on.

So it’s really talked about in many different ways, but I think it’s import-
ant to relate it to the UN Convention of the Rights of the Child and the two
different items about child’s perspective, in goal Number 3, when they talk
about to do what is the best for the child, and that means that adults’ knowl-
edge about child development is very important in working with children.
The other aspect, which is quite different, is children’s perspectives, which
is goal Number 12, where it is a question of listening to children’s views
and take their perspective into consideration, and often people mix this two
views when we talk about the child’s perspective. But the child’s perspective
is the adults’ perspective of children, and the children’s perspectives is their
own perspective. Children are agents in their own practice, and that is differ-

ent.

Childhood Education in Sweden

Sweden has just got a revised curriculum for the childhood education, and
in that is children’s participation and influence very much strengthen. They
point out and say that preschool should provide each child with a condition
to develop an interest and an ability to express thoughts and opinion, so that
they can influence the situation, an ability to assume responsibility for her
or his actions and for the environment in preschool, and their understanding
of democratic principle, and the ability to co-operate and make decisions in
according with them.

This means that children should be able to express thoughts. I think that is

Y 7
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a question, that is very important in what you call democracy, which is equal
value and rights for all children in preschool, and you can say this is related
to how we in the society want, what kind of children we want for the future.
They should be able to have openness, respect, solidarity, and responsibility,
to be able to take it account into empathise with the situation about the peo-
ple, as well as a willingness to help others, the ability to discover, reflect on
and work out their perception of different ethical dilemmas and questions of
life in daily reality.

Respect and understanding of the equal value of all people and human
rights and growing responsibility for an interest in sustainable development

and active participation in society.

Sustainable Development Goals and Lifelong Learning

Ok, it’s not only the UN Convention that is important when talk about
young children. It’s also the agenda 2030, the global education, the global
sustainable goals, and of course, all goals are important for young children,
but specifically, goal Number 4 talks about ensuring inclusive and equitable
quality education and promote lifelong learning opportunities for all. And I
think that’s important to think about that lifelong learning begins when chil-
dren are born. I think most people think about lifelong learning as what is
happening after school. But, specifically, they talk about in 4.2, that by 2030,
ensure that all girls and boys have access to quality early childhood develop-
ment and pre-primary education.

So, they are ready for primary education, and some people got upset when
they first formulated it like this, but we have to think about, if countries
who are quite poor need to spend money on the younger children, they need
to know that it is the benefit of spending money on early education, and

’What does it mean to prepare children for schooling?” Well, what it means
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is, depending on the professional people, what do they think is important to
prepare children with, and I would say that only the fact that children have
been in preschool is preparation for school, because they are used to being in
groups, they are used to being away from their family, and so on. But it also
means for children to come to preschool with different cultural capital, that
will be further developed in preschool.

And I think preschools have to give all children an equal chance, which
means that children need different things when they come to preschool. So,
don’t think everybody, every child should get the same thing. And maybe the
most important aspect for early childhood is the content, 4.7 when they say
‘by 2030, ensure that all learners acquire the knowledge and skills needed
to promote sustainable development, through education for sustainable de-
velopment, sustainable lifestyles, human rights, gender equality, promotion
of a culture of peace and non-violence, global citizenship, and appreciation
of cultural diversity, and a cultural contribution to sustainable development.
That is important because that is the content of education for sustainable
development, and you could say it’s the same content if children are 3 years
old, or if it’s at university, and they are 30 years old.

So, it very clearly shows that all of these aspects are learning processes.
Of course, children cannot be able to understand what the sustainable life-
styles are when they are 5, but they began to touch on it in the early child-

hood education.

Education for Sustainable Development

It is important to point out that when we talk about education for sustain-
able development, also with young children, we need to take all the dimen-
sions of social culture, economy, and environment. They all, all of these, are

linked to values, of course, and environment has always been an aspect in
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early childhood education and also some about social aspects, but not econ-
omy that has people often considered to be something going on in private
family business. But I think the most common in preschool is that we work
with environment and nature questions. But, all of them have to bring to-
gether, and I will soon give you an example of what that it could mean in the
thematic work with children.

It is important in early childhood education that we work thematically be-
cause and not focus on different subject matters, as in in school, because the
thematic work help children to see, look at the reality of what’s going on in
the reality and what they learn about is related to two different things in the

world around them.

ESD, Society, Economy and Environment

’ This is an example about sustainable development where all the three-di-
? mensions are brought in, and it is work for the survival of dolphins in New
/ Zealand and it is in preschool which is located close to the beach in New
/ Zealand. The children go out to the beach and they say there is a lot of gar-
bage, all the time on the beach, and they picked that [up] and bring back to
the preschool. Some days that there is more rubbish, and another day and
then they began to think about ‘“Why do we have all this rubbish?’ and they

78
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begin to talk about what could happen to with dolphins, if all this comes out
to the sea, and then dolphins will eat it. And then they realised, they walked
away to us where the winds come, and they realised that there is a storm or
drain going out from the city and ended with all this rubbish coming up.

And then, they begin to talk about what to do, and together with the
teacher, they contacted their municipality to express their dismay, and the
improvements have been made from storm water infrastructure to reduce
the rubbish reaching the beach. In addition with that, the preschool worked
to the community council to develop awareness about reducing the amount
of rubbish from the city and take responsibility for the drains. So what the
results of project was that there was an artist who got interested in the article
in the journal, and then volunteered to make a prototype of a dolphin that
they could then make many, produce many of, and get them mounted onto
into the storm water drain all over the city.

And, they of course, all this situation you can say children were involved
in things which have to do with environment and survival of dolphins, but
they are also involved in the democratic process, about going to change
something in the society with help of the community, and they were involved
in financing these things, because they were talking about how they could
get donations to pay for making dolphins to contribute them to the drains.
And what I’ve heard right now is that not only the city where the children
were working with it, I think it’s all over New Zealand, they had put this
kind of dolphin onto the drains.

So, you could see the children were really involved in thematic work for
long time in all these aspects involved, and I would say it’s all about ‘what
do we make visible to children?’, and you could say this photo is from a
preschool yard where they have a diesel pump, gasoline pump and also an

electrical power pump for children to play that they used for their cares.
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“Well, today, lots of cars are having electricity power.” We need to do elec-
tricity too, and of course, children play with their bicycles. They pretend that
the bicycles and cars and they go there and fill gasoline or electric power, or
something. So, it’s all the question of, “What do we make visible to children?
What kind of pump do we use?’

And that is a very central question in education for children. What do we
make visible to children, and Aow do we make it visible? Well, What’s hap-
pening?

I’d say if we go back again to the Swedish curriculum, which just has been
revised, I think the largest revision this time, it’s about sustainable develop-
ment. It’s all over the text, and there’s also specific goals for sustainability,
they talk about how to provide each child with the opportunities to develop
growing responsibility for and interest in sustainable development and active
participation in society, which is about global citizenship and you could say
an understanding of relationships in nature and different cycles of nature
and how people, nature as society affect each other, and that is about climate
change and diversity, and you can see a goal about understanding how differ-
ent choices people make in everyday life can contribute to sustainable devel-
opment. That is about sustainable lifestyles. You can see how the goals even

in the curriculum for young children is directly related to Agenda 2030.
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To work for the survival of dolphins

To work for the survival of dolphins

What do we make visible to children?

What do we make visible to children?

Teachers, Children, Content
And when we talk about child centeredness and what does it mean?’ I will

try to challenge that a little bit because we have said that is very much about

the relation, and it’s not about subjects in life in school and so on.
But when we think about education and young children in Sweden, I will
say that we have to look at it as it is in the relation about between teachers,

and children and contents, because teaching is a question of communication,

and there’s always a content in communication, I mean we have to bring
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the content into the centre. We often forget that because we have been so
occupied in preschool about how we deal with children and less about what
to communicate about. It is the way we relate to children that is the most im-
portant, but it is as important what if we point out to children. Both when we
talk about the Convention of the right of the child and talk about sustainable
development, these are two different components in preschool. These both
represent a content to learn about and an approach in education — how to be-
have with children.

It is an approach to experience and communication, so it’s both aspects,
which are as important in sustainable development as in the UN Convention.
And When I’'m talking about this with teachers, children and content. We
talk about this kind of approach from a Nordic perspective as didactic, and it
does not mean instruction. It still means when we talk about child-centred-
ness and so on, but we have to admit that that is a content that has to be com-
municated, and children’s perspective must be negotiated with the teacher’s
perspective. It’s Teaching is always a question of negotiation of meaning, a
dialogue between all these aspects: the content, children, and the teachers.

Teaching is a new notion in Swedish, in the curriculum, it has not been
used as a notion. Just like when I started as a preschool teacher, we talked
about child development and then began to talk about children’s learning
and what people did was very hesitate about if we should talk about children
learning, as that was something we related to school education. But today,
I think it’s totally accepted in the Swedish preschool with learning. And
now we’ve got a notion [of]| teaching, and of course, there have been a lot of
discussed debate last year about what does it mean in preschool, and on. So,
‘What should teaching look like?” If we talk about content and sustainable
development, first, I want to say that teaching has to be looked upon as a pro-

cess toward something, it is a process. It’s not, you shouldn’t reach anything.



A T TH

There’s no goal to say that all children should be able to do this in a certain
age. Teaching is to be viewed as interaction, and share experience, and a cur-
riculum is open and gives space for thinking, reflecting and inventing, to be
allowed to be proactive.

Do not separate play and learning. I’ll come back to that in a minute,
and it’s only a question about [that] a teacher pulls out of the direction and
try to make children aware of something by talking about it and pointing
something out. It is built on children’s experiences, and how these are expe-
rienced by the child? So it is interaction, communication, and relationship,
which is important. Children’s meaning making is always integrated with
emotion and it is important to use everyday life as the curriculum. Teaching
have [has] to be related to ‘how I think about learning’ and, for me, learning
is children’s change of their view of looking at something, expanding their
knowledge, or becoming able to participate in preschool in a new way that he
or she wasn’t before.

And, there is one aspect which is central in preschools all over the world.
They talk about that ‘play is very important’, and in all curriculum, you can
see that it says something about play, but it is very seldom play is explained
or defined. What does it mean, and play is handled as if all know that mean
in preschool. We can talk about play and learning as if they are intertwined
and you could say that, of course, there are biological and cultural play. The
biological is what all kids do all over the world. They like to play peekaboo,
they like to put something inside and outside, and open and close and then go
up the stairs and down the stairs, something like that to practice, but when
it comes to the culture, which is more about fantasy and role play. You could
see that studies have very clearly shown that children must have knowledge
about what children want to play to be able to play with other children. It

means that, for example, they enter a community of play, cultural capital
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is necessary. And moreover, it has to be the right cultural capital or in oth-
er case children often will be excluded from the play. For example, when
children in preschool in some of the study decided that they wanted to play
some of the Disney films they had seen. They excluded children who hadn’t
seen the film because they couldn’t play it. They didn’t know what it was all
about. So, I think that knowledge and play is very closely related, and what
we know today, from research, is that both what teachers say, in many differ-
ent countries, and what they really, what they do with children, we could see
that three different categories that could be described in: the teachers with-
drew, as an adult from children’s play? They think that play is the children’s
own world, and we shouldn’t intervene. Children should be by themselves
when playing. So, teachers work with children with thematic work or some-
thing and then teachers go and do something else, and children have their
own, often called as ‘free play.” But what is free pay? Is it free from teach-
ers? Or what is it?

A second way of looking at children’s play, from teachers’ point of view is
that they give inspiration and support for children. They, for example observe
what the children are doing and they realise that they are playing something
specific, and then they can contribute ‘Oh, I might have some new material
I can bring the children so children will improve their play.’, Or they could
say, ‘Well, I think we have to go do an excursion and visit some places,” so
children get more inspiration for their play. Indirectly, teachers are involved
in children’s play, but it is not within that. Finally, category 3, where the
teacher is part of the play, as one of the actors, and I will say that is the least
common in preschool, and the most common is to withdraw as an adult. Our
latest research project is what we have been calling it is a ‘practice-oriented
project’, where we have worked jointly together with the preschool teachers

for a couple of years, and, as a background, I want to say that is very com-
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mon in Sweden.

I don’t know about Japan, but in Sweden and in Scandinavian countries,
there is more about ideology than about reality. Teachers have a vision of
what it should be like and you shouldn’t intervene into children’s play or
groups and so on.

But we as a research group said, we cannot go into the debate of weather it
should be good to go in and be involved into children’s play or not. We have
to do it with the empirical study, and that was what we did, so we worked
with preschool teachers and what came out in the end, and I’ll talk a little bit

more about it, but we called it ‘play-responsive teaching.

Play-Responsive Teaching

And what is play-responsive teaching? It is that teaching something com-
mon between the child and the teachers. Children and preschool teachers do
something jointly, they establish activities.

And participants shift, both children and adults working with children in
the play between “as if “and “as is”, this shift is related to imagination (as
if) as accepted cultural established knowledge, without play being inter-
rupted. That is the intention of the teacher. Teachers becoming participants
and co-creators in play where they can introduce cultural resources. “What
is knowledge?’, or suggest additional fantasy as if that can help children ex-
pand and play or develop in a new direction. Children’s agency is promoted,
so they can become genuine actors in their life and learning, rather than
passive recipients of its instructions. And I would say when we look at our
research group, how we have looked at ourselves at play, related to learning I
will claim that, from the beginning, we focused very much on learning, and
of course when we followed the teachers. They used to play a lot, but we nev-

er problematized it, like they don’t do in the curriculum, we just took it for
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granted, as most people do, and then we made a review of all the studies we
have done in the beginning of 2000, and then we realised that it was integrat-
ed, and then we began to call it ‘the playing and learn child’. It means that
we located playing [and] learning inside the child, that it was something for
the child, and then the next step we took was that we had a research project
where we asked if it is possible to integrate play and learning in a goal-di-
rected preschool, because preschool is goal-directed, even if it’s not a defi-
nite point to come to, but it is goal-directed. In that study when we followed
teachers and children for a year, we found out that it was all about a question
about the communication of the teacher if it was possible to integrate play
and learning. How much space they gave to children, how they communi-
cate with children, and then, as a final step, where we are today is play as an

play-responsive teaching for children’s learning and development.

If we look at the quality of teaching in early years, it’s important to point
out that we cannot have teachers cause their learning, but we can point
something out to children.

And I think that’s a very good way of thinking about teaching in pre-
school. We can point out something, and if children get interested and we
can manage to reach their experience what they are interested in, then they
will continue to work on it. I mean, have you ever seen children becoming
interested in the alphabet, and they begin to find letters everywhere around
they can see it, in their pavement and everywhere where they try to read it
by themselves. It is a question of how can we get every child involved, and
point out something to them. This is ‘How do we point something out to your
children? We do it by communication and interaction, so it is a kind of dual
responsiveness.

Those, [to] respond to each other’s responses and coordinated learning ob-

/%4,
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jects, and then the teacher responds to the child, and the child responds to the
teacher. It’s all about learning object and some kind of content (that) you're
talking about. This is focus in communication, so teaching is interaction, and
to construct teaching cannot be attribute to only one part. Preschool teachers
and all participants in the activities contribute to and create the activity. It is
another way of thinking about teaching, the children are necessary for the
teaching, and the teachers need to adapt to the children’s world. Preschool
teacher is there to engage children in joint activities, in which he or she
goes between and relate to the child’s view and reality. So, what I'm trying
to say is that the way we have been thinking in many places before, that we
work with children the certain content, and then they go and play. We have
to think in another way the whole day must be some kind of communication
where children and teachers are involved in whatever children are doing,
and not only when we think we work with the specific content that we have
decided to work with. I would say this will support children’s agency and de-
sign activities, so that children have the agency. This means that they learn
at an early stage that it also have power over the activities, including that
they have the right to say ‘no’, also, to authorities, for example the teachers,
which I think is extremely important in socialization related to sustainable
questions.

Why should we begin early with children with children’s rights and ed-
ucation for sustainable development? Well, for me, it’s very much related
to theoretical perspective of learning, teaching, and play. I would claim
today around the world, everywhere, you often see it is related to language.
Language is a key question in the world. We do a lot which do with the lan-
guage, and that is there, vehicle for developing a lot of other things, so the
theoretical perspective is important. It is also question of when we talk about

the theoretical perspectives, and how we work, it is also the question of rec-
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ognising that values, attitudes, skills and knowledge are fostered from very
early in life. I mean, we’ve done so many studies today. We don’t have to do
any more showing that what’s happening in the first years in life, during the
preschool time. It is the foundation for what is built on later. So, it is an ex-
tremely important time, and we also wait those from the society, that society
will benefit from what’s going on in the early years. Nobel laureate Heckman
shows that the society, it would pay back to society more if you spend money
on the younger children than on the teenagers.

And I would also say that a sustainable question is the most important
knowledge for children’s own future, and then I’d like to relate to Ken Robin-
son, who has done a lot speech TED Talks (short professional lectures in in-
ternet), which I think is interesting when we talk about that we educate chil-
dren for, a future we don’t know anything about. But we can have some ideas
about it but we really don’t know. Still, my grandmother had no idea how it
should be like today, that we are sitting at a computer all day and working
for different reasons. Well, in early childhood education, it is a question
about both the content and the didactics of the pedagogy, and I don’t think I
can say that many times enough. One of my colleagues in the United States,
Judith Wagner, she wrote a chapter in a book about Nordic early childhood
education, and she’s claiming there’s an intention to work with democracy,
already in the toddlers’ groups, while in the United States, she said, we teach
the children in school what democracy means, and then we hope that they
would be able to praxis it is when they grow up. I think that it cannot be
pointed out enough that when it goes to children’s rights and education for
sustainable development, it has to be both in contents speaking about it with
children and communicated about it, but also they have to live it in everyday
practice, because it doesn’t make any sense [if] they have to talk about it and

then they experience something else in practice.
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Becoming a Global Citizen

I would say that global is talked about in local terms by children. When
they are asked about sustainability they often talk about the big global ques-
tions, but they do it in a local context.

OMEP’s very first project on education for sustainable development, was
a drawing of children washing the globe, and I will not go into all in detail.
The drawing went out to all countries in OMEP with guideline for how to
communicate with children about the sustainability questions.

One of the kids said, in one of the interviews: This is 9 children cleaning
the world because adults do not have time for it! I would say to become a
global citizen means first, to be citizens in preschool, whatever that means.
Children should develop identity as a local citizenship to begin with, and
then, take the next step by being challenged, with children about this-sus-
tainability questions, globally, but became aware that-children always put it

in the local context.

The global is in the local for young children

The globz;I is in the local for young children /

To become a global citizen, teachers must direct children’s awareness to

sustainable questions, and you can do it by planning direction to what the

teacher wants to make visible. Then open to children’s world, use everyday

Y
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life as a curriculum, be sensitive to children’s understanding and perspective,
trust children’s experience and ideas, and share the children’s own world,
and use play as a means for learning — be involved in every child’s world of
fantasy and reality!

Let me finish by the little story about Winnie the Pooh, to not separate
play and learning. The teacher, when they went out to the forest with chil-
dren, and they came back to preschool and they painted the tree and put on
the wall so they later can follow different seasons from what the trees look
like, and one little guy said, ‘I want Winnie the Pooh to sit in my tree’, and
the teacher said *Well, but first you can make a tree you saw in the forest,
and then you can make one with Winnie the Pooh’. But when the teacher saw
herself on my video, she was saying, ‘What’s wrong with me? Why couldn’t
the boy let Winnie the Pooh be there from the beginning?’ No, because in
her mind, going to the forest, looking at the tree in the different seasons, was
about learning. Winnie the Pooh is about children’s own culture and that is
something you shouldn’t mix. and you could say When she’s finished the
project, she said, ‘I have always thought that children learn something when
they play, but I’ve never seen the play and learning before.” The teacher’s
whole view changed from that minute’, and she became very good in inte-

grating play and learning.

?%

(Applause)
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LD, ZNEDHRBVH) L EMAITRAL VI ZHOINEEICL->T
T3,

HNEE L VCOR RIS DD e, HANITEDITSA, TED
FHEENCIGZ %, ZDZETRTIBFZVCOHPTHY, HAHEY EiF 3

25T LIIMEITETHY, H2BZLfEFITE Zr—HITRT2HDT
ZHHEHA,

AT E ICB VT, BiESMEREL, EHEHOALEICDY X
T, ZNEBALILDHI—D2DEZITTT, FLHREAMELELL,
NI FEbOMFUTHEIG T2 ez koonTd, HhldrLdedtic

EENC b, TEDORAFEIRFLORZERELET, ZOoX57%0Y
Mt RIS % DBt zbonTcniz BnE+p, & edtic
BLFFEDOHNFICHY AR, 22T TlESRLWHIZETT, HbHET,
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—H&EEEBELCTALLEE, D) —DDala=r—vavdhEdbisTx
TR AV EEA, ZNE, FEBRAERLSTHEZELTDH, T¥
DL HEMN—FEICRB LD LR T T 200, EWHIETT, ol
L, FEDOEMRMN (Z—Yzvv—) YR FL, HEHETFAVT
2L 0bBbDTT, 9, FEDIEERRZDTT, Lz L,
SRR CHoTH FEBIXEB T2 %2 FfoCwC, 22zl /—
(W) | LUVIHIEFIBRE TN TVEILICRIKILTT, L AR
DN LTH, 72E 2 IFHEEMTHLTH, wehdDFn»eL Wz 3%
EnHZeTY, ZomIFFHEAREE DA bics VT, o TRYITH
ZEEWES,

IR REARGEH 1L D OMERI & FEE iTRE 7R BHFE D BB 5> HIRD Tz D B>,
EVzIE, FAICkoT, ¥R L, AL L, R LIFBEHICHIE
FICBHELTW 22 5TY, Frich, AP TcrnidEiELrrboTe
9, SaBlde T, BELLIICHDILERL, BEIIS
CDLbDZEENET, ZNW2., ZOHHRMNHEELFERD T,

BRI ICI T Iz, 2hds, ANEDRGERE2»LE TN 51l
fill, REEE, AFn, HIERMES ANEL Db b xR LT LT
HYFEF, STEHELOMELRERIN., ETNTH OBUERICMNE %
TWah, MFRHEBEOMIZE I DL Vol b2 RTHLEDRNIEE T
¥, ZORHIZHADNETO LN D DD T,

SRIIEEbO TR AR CH Y, it 2E CREFFHE T8,
&I NEOW I T o s e b EF L2 TL XY, /—VH
DIREFH~v 7~ (James Heckman) L7z X51c, #4013 10

/

Z

% ROFEMEY S, RO TLDIKELT LTIV L 0%
/ BrrenET,

FrelREtE o EICOWTIE, FEIEHFGORRKD DDA, i
DYoLl bEFE Wz T, BEHELT, 7v - v vy v (Ken Robinson)
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EWIAR, TED b—2 (4 v &=y b CHEMEMMBABEAL 7 F v —)
T IANESTVWEDTT R, HHWVWEES7=DIF, FEbhoRKED
DOHBEEVoTWRTNE, FATZBbHEDLIEEI LA EH-TH, FE
BRI D RFICONWTHIS RN 2D T ETY, 728 21E. FADHHEART.
BHRBZARBIC R RATEZD LR -7z CTL L), —HFava—
Z— DN > TEEEZ TR KL AT LI,

T YIDHREBICE T, M2 Hnz s, BENELHIK
FEFEBLOLLHEL o TWVE T, COMICOWLTHHCEETHRMIZH Y
TN, —Hle LT, HEARFEED A, TAVHD 2T 4 AT 7 F—
(Judith Wagner) (%, JLBROYREAE T LEOD 2D TR
DI LTWET, JLGEE T, LbibBEodhIn—T D
BErLRFEFRDOEZSTEMOANIILLT VLR, TA)AERET
FFEDHICRFEFER L IIMDPEZHZDDIIFRAEEETHY, &
b ET 2R CTRFEFRELFEETL2IIEATHET, 2Tk
TEHDOMER], Fifi ifREZRBAFE D720 DEE #In 25121343 Tld e,
EVIHIDTY, FEHEHICEEIBHBFNELDH D, ZHITOWTRIRY L,
ELICHEERORPICELEN D ENFETT, LnHiDlE, 537
J ¢, EEMNORBICALRTNITE®RL V6T,

ra—r \ia—hnoiriih b
T bIE S U — SR BT — NS ECE L2, ]
REHICOWTHEALNZS, FEDHITF DR X RHEREE DR IT,

O—HANERTESZET, OMEP (FRiF2) I3IERICH G 2 o8
BERIBE B D HEB ICHV A THE T, TIETEL b ERZVE-
TWHIETT R, LA BIHEITIRMIE RV DD, ZORIIHAFNTL

ELHITOMEP I b 3T RTCOFIEZLN, EDXITTLEHizb
R ATRETEIC DO W CREL B ) 2 2 VTV E T
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HorLE, AVRC2—ICEZUNIZTFEDD AL, ZZIKIAD
FEIDPLTHAEZENLICL TR ITNE, KAIEZ Y TERE 2 0
AL VnELT, e —VHRICRS L, TR —AITBNT
HTRTHZILIFZIVHITETT,

(M FEDBICL T/ a— IR —HAL DI H D)

The global is in the local for young children

F bbb T A= LEO— AL DL =D D,

W RAGATH, TEBELDTAT Y TAT4ldu—hLiaiiRe
LTHRED, %@A@FXB }_’L“C7 17— IS, R ATRETE DR EICELY
T DTI 2, FEBBITHEIC, -ﬁzv&)’(ﬂiﬁf%h%c‘:%x’_fbxij‘o

7“1:—»*‘»%&&:&5?:&)0:\ ML &b 725 OB & Rt rTReE
DI Db, AL L 72 &S T & iR 32 8
ICXoTHEBITEE T, ZDZeT, FLHDMHMIIFIN. HEAE
AV FaTrlLTRbNET, ZLCHANT, FEHIOHFELTED DM
RICHBUR L 2D, TFEhORMEEEZELEEL, T bAoA ZHLE
LEd, TNIZR, FURDOFERELTGENEHAVWLZLRDTY, 2%,
HOLE, TRTCOTFELOREEHEOMFICLon e hbbl T
ER

BBIC, R#HE2 7 ~D7—ZADEVEETLHLLYVEL LY, BN
EHFV RS T RO, HIHENRE, FEEbEFR~HLTEL 2,
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TVLAZ—NVICR > T b BEICKR DR & E L7z, 2N bFHIAWE
T, KiZEHHoTnEEA L, ZFAIEEDTT, —ADTLEHHRF
WEL, (7L 7—2A%blLORICESLE VD], T5LEAZE
WELZ, 290z, THETHDORBEI RoTWEDOLEFHNT, %
N BT —=IAEATUIEI DL D, | DHICHAIBRE K %A THY
HEZIRVIRY, [FADE TN 272D 755 92 W06 7 —E A
ZZIZDWTRWIF RV D2? |, BEIOB TP A5, FRICH T T,
RKERT, ZHPEDLL L2 FHIRZILBHVELE, ., 7~D
T=IAFTFEDAGOLTH Y, ZNEIRFALTUIARORNEFZEL
7o HMZT 022 OKDVICEVELT, [RITHFICTFEDITEDE
HLT, %R eFEZTCOELE, THhUANLERE Z U ELHICRT
WEBATLZ ] ZOHEIODDDRTTIIRESEDY, Hiiid, XL
FORLTHRVWLO T THATELIIC 272D T,
(BbY)

(8R##) OMEP : Organisation Mondiale pour | " Education Présco-
laire (77 v Z38) DWEHR, [The world Pre-school Education Organi-
zation] [EFYREH - (REEM ], 552 RIEARMER, KB AD
Walpwa—my T, HREAFICETIboT02 AL, EHEZB A
TTEbEDDICHNTEHNEZ D> C, EEHBIZAIFE L7 (OMEP
HAZE2 HP XV), 2020 4 10 7 8 HE M PE K+ K5 C DA
YRV YLTIR, IRERWE. —REHTEE (EEBE BORSLT

EIBEWFE - W 158 IR BBE Wy 2 — (FHT) BRIETIRE) Xt
BHE oAy R A7 LT, /

s AFHRROFLAG D BB CPRR A S B 2> DR B AR R 2 W e 720z,
BHERIG ) e REEAE CEIREBER R AR BE)

Y




/ -?IIIII////////////////////I 7/, bl LI

Ingrid Pramling Samuelsson
AVTYY R < FILYV T - HIaT YV
Professor, Géteborg University

7R )Y

EP World President (Organisation Mondiale pour 1 ~Education
Préscolaire [The world Pre-school Education Organization]), 2008
2013.

UNESCO Chair in Early Childhood Education and Sustainable De-
velopment, 2008—-.

Vice President UNICEF Sweden, 201907-
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Preschool teacher and IT specialist, Raa Forskola in Helsingborg

Laiban — A digital assistant in preschool
Simon Melin

Abstract:

Laiban originated from an idea that children should be able to get infor-
mation without depending on adults. Whether it depends on if the adult has
time or the opinion of the adult. One of the things that triggered the idea was
the fact that children from the same preschool could go outside and play with
different sets of clothes, based on different information from their teachers.

So I thought of the possibility to use Al so that the children could get a
more accurate answer what to wear based on real time information about
the weather and appropriate clothes according to that weather. And that idea
triggered some more thoughts on frequently asked questions from children
such as what’s for lunch? What’s the time? What are we going to do today?
When does my parents gonna pick me up?

A big part of the idea was build upon the keywords Independence and
Availability. So I will show you how we use this product in our preschools
and the process of developing that has included children, teachers and the
department of digitalisation in a collaborative and creative way.

I am a preschool teacher who works with the children 8§0% of the time,
and the remaining 20% is for digital development, which at the moment is all
spent on developing Laiban. I have worked with the digital development in
preschools for about seven of my eleven years in preschool, where the focus
is to learn children of the possibilities using technology, which can be an ac-

celerator for their learning and development.
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TEY AV
(r— TV R7 =N, IT A=y %Y A})

B : FANVIZ TR ANICHELFICTFE S BMEMEIF L2 LA TES LD
KRB RE| LWIFZICHERLTVET, Lok, KAIKM2H 5
BEIPRRKAOERICDEHAINLE LTS, KEDOE-h T2,
FRICT VLRI —NDFEH7bp, EELOLDREERED LIT, FHC
HGEI IR ClERC ETLZ,

ZZTHRIE, U TARALORKATMED LIC, ZORKICH o7 Ak
ETELLRIVIEMHICEZOND LHIC, AlZIEFATE RV EFE X
L7, ZLTC ZDTAT T ZohFenoT, [BRIIZE~ED?
gD SR E T2 5 HIZ T2 20?2 W oIl z Ik bdn?] &
WoZBMETES 2L BN L5 EL A,

ZDTAT 7 EIC Independence( HIZ) & Availability (FIIF ATHETE)
VI F—T—FICEDWTWET, Z2ZT, FALbBEDLIICT IR —
LCIDAIEBEBRFEHALTCH2D0, 72, TEbEL, i, 74
MEEBF 255 1 L CRE R 2 i TR L 7= 7 e e 22 BRELEL X9,

T T VR =N THATHET D, 80%DKEEZ T-&h7ab b —FFIC
fihE, EOD20%I1FT VL2V OZDICERLLTVWET, FIVRI—L
TO1ERDI B, 7R, TIVR7—ATTVLVHFICED>TE
FLD, FEIbOFHEKEORER L RDT 7/ ny —%ffio7n]
REZ PR LICEREL T 0TS,
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/Discussion

Commentary

2020 Japan-Sweden International Symposium: Online

Think back about “Child-centerd Commu-
nity Studies with Sustainability Perspec-
tives”

Kazuki Nishiura

Professor, Miyagi Gakuin Women’s University

Asbtract:

The purpose of this international symposium, to which Professor Ingrid
Pramling Samuelsson was invited, was to understand Sweden’s pioneer-
ing education for sustainable development (SDGs education) deeply, which
values “Child’s right”. In her keynote speech, she explained how children
participate in society, a child-centered approach, the goals of sustainable
education, and the importance of play responsive teaching. In addition, we
confirmed that one of the goals in Swedish curriculum is to educate the prin-
ciples of democracy and the ability to make decisions and cooperate with it,

because of the importance of teaching “values” for preschool children.
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2020 HA-Rvz—FVEES v RY YL (K74 VFfE)
“TE D) LR AREME OB 2RV IR T
VUi s
EIREBE TR - BAE S - B

O 7

O

KEES VR TLTIE, AV V9N - T TL) VT HFIaz Vv
AT [FEDOHER] 2 RUNCT 227 2 —F v OSBRI 72 ff
B rlRE R BHFE D=0 DHE (SDGs HH) DM R0 3R HMEL
Too HEGEHTIL. TLODHAZTHEOIE, FLEHIHLOT T m—F
Pt nTRE R BB OHE, IWEEOH 2EVCOEZ S VPEEL LI LD
AR R E Nz, 2, MEAOTEDTHoTH [l | 2HE T2
ZLoEENDL, RETZROFIEZNICH >-ERREL I8 TE
BHEHETLIEPAT2—T VDA ) Fa 7 LOHBEICEZLNT WS L
CETER LT

O5 MoKy v R Y LEEOBE (FREEN)

REHE LRI ORI G L 75 FZ IR AR Cld, 2011 FLARE. (RE
Jrike A om B, BUb R AN E LdbiR R Y 2 — T v oS IR
BEWHEZ MG L TIToC& 72, 2T, 2015 ~ 2016 0D 2 FE/1F,
HAAKREXOHENKRIFEEROLIEL LT, ¥ 20 ZoREEZN
RELTARIHE 2T o720 2018 FFICiE, HARE AT =2 —7 v D E M
32150 RS LT, AFEDVFRZ - =AY VK (AT LI —F T
VREME) 2HRE T8 10 £ 54 556E % Z T ANz, 2019 4
ik, AVz—=T VDO~V Y RITHE RV Z—L) vy a— VI Hip
ST YN THBEOHEME BT T — 2 ay 7T L 7=,

ZOM, TN THEIOWTL, AVvz—TFTvEV ) via—vy
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TREDT I THEEMET v T4y va- vz XV AF—REHE,
WESHEE OB EBIE LML, BiLaBARRE.2 o7 8E k0%
BT 72 {ToCE 2, F7, 2016 4F 11 Hicid, dLBROT7 v THE %
L Lz REEREEZ EHE TR0 o] ZHRL, BECE
2% C, HROGREBOMT AV, EKRT 5720 0EEN BB
FePL D HAE R & D T E T,

SEOEERY v R T LTI, HARE RV 2—F v OEEE %ML T,
HAREOWAZAIK T2 2B L7z, AV z—T vid, SDGs HEH
FERET v F 2 (SDSN, 2018) A3 1t (AR CKET V2 %
e L 15 0n)  IHEUE F et A A (B H A S, 2017) THIEHE [
] TICT| T l1fizER/LTws (HARIX 16 f7, 26 7, 741, 2O
FIZ 7DD 2 ARYNCT 22T 2—F v DI EE I 7 SDGs BB
BHL, COBKRTH, MRAGTOMRNERTHEA V)Y TF
L)V HF 2Ty v REBCTORFFHIZ, 2030 £ BHBED
KRR AIE R D72DICH KL ERENDD L r 572,

O IZ7a—ruifiR GERITR) ek % 2L —1-E bR Rk e 2 78
D70 D NG| T —<IC LAV T Y F-TI3L) v 7 HIa
IV VK (@—T RV RFBIZ) ORHH
TELDHESMDITEICOWT HAL KL T, A7 x2—F v DRk
FHIHBDZ 2 )70 —21c, MifERl] 2 ERi»r BB LLIEWIE
MBRZFoNEZTHS, ZDILF, AVz—TFT VDT LAZ—LD

AV F 27 LR TREFROIFH EZ NI o BERE L 123 C
ZDHE IR BT RE] IR AN TW S, filxiE, TRETER] offifl
Blo—2lk, HRTIZITZER]) BPEALCLNLHII S 5 DITH LT,

Y 2=y CHMFEERRLE [AURK] BEAL LR[S H 5,
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Children's participation and influence - the Swedish
curriculum for preschool (goals)
FEEDENETORE
| —ROI—FIDILAI=INDAVFIS A (BFR)
= The preschool should provide each child with the conditions to
develop 7L A% —ILIAF &6 — A~ AWFE T BRAEIRHT B

= Aninferest in and an ability fo express thoughis and opinions so that —-—
they can influence their situation 1 & 672 S ESHE HOBLERE
BRI DT EICRRERS, FERPCHENEETILDICT IR PR———

ability to assume responsibility for her or his own actions and for 4
e environment in the preschool, and  E#HDiTEIE, TL-AD—ILD b

€
UR(CWEERSRDERDAE ¥
An atic principles and the ability to
cooperate and multe decisions in accordance with them. EII#®D g
RS, THUCHOICEBAE LB TSR EIEMR T & e

TELRHLETET Fu—FiIconT : [FELETLETET Ta—
F] OEZFIE. REOHEFFMEMRIMWE LTIRYANSLZ LT, ZO4
ATV S

[FEboEmERYIICL, TFEBICLsT—HFRVWIEEITI, £O
ZOICT-EHDOFEICB T 2HERE RAD T o T e EETH B
HOMAICBT 25K 35 HBOREOHIEDIRE) |

[FEL-bOBRICHEARMT, TnE2HFEICANS (B 1254 BE
D RLRIHNE) |

FlziE, AVz—F VDT LA — VLTI EFLETETENEEKR
Voo CoFi%E Rk 5 &, [ &b IIHEF FIRT 272 1F D HIFK
B, D7D, KARLoY R#ETNE] bwHEERELN S,
HARL OMEFEHROEZZRCEZLD3H 5,

Child-centredness - what it is?
FEBERLETIFIO—FLIF?
= In P! ‘with school has alwe itself fo be
child-cenfred FREE & IERED, JLAT—ILZT D f?assp.mnica TE
- Pjo;l.;%n the child and not on the subjects fo teach WA ZHETAE<. FEEIC

= freedom for children fo choose and play FEGISICRIREHUOEBRESAS
- Weness of the child's development and leaming ¥ & £05E & FUD—k

ective - UNCRC - hduwhmhbsﬂkxlhs chlﬂ(gaj =~ adulls knowl:
 childan’s deyelopmeni & & G018 e
EUJT WDICFE ﬁlgl’sﬂ?%ﬂ]ﬂixkffﬁ?fu(A_tD‘!g'C’§§ (RED
lﬂlhﬂi’ﬁﬁﬁl B3R REOMEDOTEORE)
Children's Perspectives - UNCRC to listen to children’s views - an

pmpecnvmirm;conﬂdarmion Qa’gnsamaknﬂﬁu %h&%‘mf}d’@ (&
128 REOERESH
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Fifi vl E (SDGs HE) IOV THOEWHBL I, TXTD
NCAVIN—2 7T, NPT, BORmNEBEZMMRL, EEAHOBS
ZRETZLTHE (SDGs ABEDHIEL), 2030 FEFTITHEREK
T2, UTFoX5 ki RosE I3,

2030 FE £ Cic, FRATRERBAF D=0 OEE KU FHE e 74 7
AZAN, NME. B DVEE, PRIKOIERNSALoHEE, 7 a—rr-
IRy 7 (MERTTRORER) SUbE R & S o Fifi TR 2 B 76
~OEROIEAEOHE ZML T, TNTOEED, Fike vl RERBIF %
(e 2720 IS B HIF O R RE A B TE 2 X915, )

Bz L, REDZEBEMABEICLTWET 7 THEIL, SDGs #
BOE ] & BIE A HoES wHE ] ZRIFHCEK TE 2L LT 5,
RO T b EREICE>T, (8] THER | NEE (#0) ] o
AEBED ATV ARKRYITHY, HROBLSEREITHETL, RE
IHEPT 2L OB KL B,

. Ensure inclusive and equitable quality

education and promote lifelong learning A
opportunities for all EBEH
oA L—T T, AT, mosvaErkzL. L EEERE
EYEORAERET S EEEHEE 2
= 4.2 By 2030, ensure that all girls and boys have access to quality early childhood development, care

and pre-primary educafion so that they are ready for primary education 2030FE T, £THFEE

ABEOERRL. NEFHELETSRMES L0, HORLIAHRORE - & PRUMFAREER
I£9%.

4.7 B 2030, ensure that all leamers acquire the knowledge and skills needed o promote sustainable

deyelopment, ... through education for P lfestyles human
rights, gender equality, promotion of a culture of peace and non-violence, global ciizenship, and

iation of cultural diversity and of culture’s conkribution fo sustainable development. 203083

(C. HRCIEMROT-HOPRRUFHECIELE S IAF)L, AE. BaoTE, FHRUIERIT

DI, FO0—)0L - SFZ 2w T ), S e bONEEE R MR A OB OIBRONEEE
STOFTEN. (BT Bl i CEEERRTESLIICTS.

bR RO

EDXIICHRABRED Rt rREEICOWCTOHBOHREIX, 7L
EHICHIZEOHA TS 2, HAROTORREREA AIER,. ZLTAREH
REMANEDIINITEELE -T2 RX e 2R LTS,

Bl 212, TIREWDH 23] ICoWT, FEDITHERR Y % imiE 3
DT, FEDLRBED HEIHEY LT 28I TH o720, F&
bOWOHFWF XN 2 & Gt R EHEMT 27720k T

Y
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FLIOREERLELINT VL, ZOFICBHEDED v M hb F—
7—Fiklz—Y vy —(Agency) ] TH2%, TTTHOI—Y v —Lit,
[th&ZSEZ B CALPYE, BESLIVRVLDDLARS IS ICHE LS
ABEVOIEFRER o Cwb 28] ZEKT 5 (OECD, 2018), Zihld,
SHI Rt SEICH LT, FEBTHoTHHS DI L L LTHTEE
FioCTBb 2720 D% G2, AL ELCCREICLS 2 ALER
MR R DILFED D BBIEEDFEZTH A,

The teaching — what should it be like?
EDLSIC [HRB] REH
- Teu:hlng should be viewed as interaction and shared experience X 31 T &L
| BROmESRONDSEE REENSAE

= A curmriculum that is open and gives space for thinking, renol:ﬁ%aund Invmﬁng{- be
allowed fo be creative - do not separate play and learnin A, RDED, RRY
S MSHERECED, MUFLFUERRLEW—MNICDYUF 1S A BE

= Points out a direction to work towards EXDETAENEETRT

= |tis buill'on children's experiences (and how these are experienced by the child)
FLEEARDEBRCBE SRS (FEEHEDLDCRBLICN)

= Inte ication and relationships EUBEEE, =1 =433 > LRHEREE
idren's king and participation - integrated with their
TS TRERE REUINENICENT 3L - FEELSORRSMDRAFN TSI E
se everyday life as the cumiculum B4 OEFENIFISACHDANSD
\PHASIZES play responsive teaching [GEMOSH SMCORA H#EET S

O5 %D FENHE

WFFryvavicpnt, FL¥yx—1oH - 51 - KEKIT
Al Z VW= IR B EBGH O &b DR OHEE | 2 HE L, ZOHRIR.
BITEIZREE 0 205> 2 FAFE O Bl EC I BB 3 2 Lo B cdH -
7o Flon TLEVER—20RA)V VKD [ FYR7— LTGRO AT ##
THNAZDIAN] 1F, BB VR —ATHEB BN LD TE
277V r—vavi LTI TV BRSO fifi 2 A L7z,

INODIFEFHKTIZ. SBD Al FHiliOREBIEG~ D oAl HE 1
ZERY, HARL AV 2 —TF v OB O /7 ik L Hili oM B ISR IcE +
PERAMDL LT LN TET,
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SEZBR BRYVRIODLTOTS A
Program, International Symposium, Oct.8, 2020

October 8, 2020
JAPAN-SWEDEN International Symposium: Online

Child-centered Community Studies with
Sustainability Perspectives

Miyagi Gakuin Women'’s University, Sendai, Japan
2020HA—2yz—Fv EES VRIS TL

(g T-EDF) LFbRETED M A Y T4 Vil

FAE BB TRY T &b g v 2 —

whwElse  KEBET Organizer, Mutsuko Tendo
mpEE  PEEAIE Coordinator, Kazuki Nishiura
LI Ingrid Pramling Samuelsson

Professor, Goteborg University, Sweden

Keynote speech

“Becoming a Global Citizen: Child-centered Preschool Educa-
tion for Sustainable Development”

[Za— O HiRICRS 28— &b HuL O FEHE ATRE 2 ik F R E

FHEIRE  Simon Melin, Preschool teacher/IT specialist, Sweden
“Laiban: Introduction of Al device in the preschool”

[ T4 2 TYVRT =BT B AL R TS A AD#HI] from Helsingborg

a2t JIRE—E KL EZAIZ Online FIKA facilitator,

Kazuhiko Kawasaki, Professor emeritus, from Stockholm
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2020 BF—RVzI—77 BEBRYVEIVL
<HEFFELF > LiFGEAIREEDRSR

2020 Japan-Sweden International Symposium : Online

I
'} Child-centered Comunltymmstamabﬂ-Pe pecti

HEF: 20204E10 H8H (K) 15:00~17:30 (B35 14:30 7L 4 _ v b 14 :45)
£ EWRLTRY HT L Lt vy 2 — v 74 vRfE ERETHA
JHERAT (S EE © HAGE, 2568 )

f# Y — L : Zoom

Date: October 8(Thursday) 2020,15:00 ~ 17:30 (Pre-event 14:45 ~)
Miyagi Gakuin Women’ s University, Regional Child Science Research Center
Language : English, Japanese

Tool: Zoom

Part 1 LGS BI9C - SRR 15:00 - 16:50
Part2 A4 v 74 vikiha HlIgEE  17:00 - 17:30

7
/ Fofie - EIAABERTRY: HRT &b e v & —
Haffe 1 AV = — 7 VREIME, EWERLTARY o) THER Y 2 -
W s 2T = — 7 vl

T AR AR HARES b - HES R vy X —
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14:45-15:00
Pre-event Introduction of MGWU Photo Gallery of Chiiki Kodomo gaku
Program Time table 7' &1 7" 7 LHEEL (HIFRHE)

2020 Japan-Sweden International Collaboration Symposium

Partl 2020 BA—XRVx—7 EHEIVRI I

15:00 -
15:10

[[A=EE] Opening remarks
Mutsuko Tendo, Professor, Miyagi Gakuin Women'’s University
XE BEF (EHFREFRTE —REEH-HR)

0¥ BERFRLFAFEFR KALEER
Welcome speech, Maki Suemitsu, President, Miyagi Gakuin
Women's University

OBRVDAYE—Y RVT—T U KEE
Message from the Embassy of Sweden

OREBTHRE XHBHFEE NFREFAER WRHABTHER

FH EREFIR
Distinguished Guest speech, Mutsuko Inoue, Director, Early
childhood Education Division, Ministry of Education, Culture,
Sports, Science and Technology (MEXT) , Japan (by Online)

R i - RERS

15:10 -
16:10

(EREE]
H Keynote Speaker

Ingrid Pramling Samuelsson, Professor, Gteborg University
Becoming a Global Citizen - Child-centered Preschool Education
for Sustainable Development

AVGVYF - TSLIVT - HZaTIVV Yy (—FRIUKE Hi8)

OMEP World President, 2008-2013, UNESCOChair in Early
childhood Education and Sustainable Development
r7a—nNIVtRICES T E-FELRODIFERIRRGRMFNEE
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16:10 -
16:50
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M Discussant

Mariko Ichimi, Senior Researcher, National Institute for Educational
Policy

I —REBRF (EIHEBERMZER - EEHE - HHE8 %18
BHREL2— (D) BIEAEE)

Hl Coordinator

Kazuki Nishiura, Professor, Miyagi Gakuin Women'’s University
Adaptation and corresponding challenges to the new lifestyle

in preschools in the COVID-19 era

dA—T1x—%2— TE M (EEERLZFAE - - BEFH - HW)
B IOF I IVRKRFICSIIBREC ELEDFH L WEFIRN
ADWIGEFRRE

M Presenters 1
Tetsushi Yamada, Assistant Professor, Academic Research Institute,
Tamagawa University
Masahiro Miyata, Researcher, Brain Science Institute, Tamagawa
University
Takashi Omori, Professor, Faculty of Engineering, Brain Science
Institute, Tamagawa University
Children’s interest estimation in childcare scene using Al
TLEYZ2—1 WWH #E (FENKXE - FEHZEFR - Bi#)
EHEERE (FENXFREFHEHRHAES)
K75 BT (ENKRFIFE, RRFHER #2%)
TAIZAVWRERBSEOFELDREDHE

M Presenter 2

Simon Melin, Preschool teacher and IT specialist, Raa Forskola in

Helsingborg

Laiban: Introduction of Al device in the preschool

TLEvE—=2 YEV AV (A= FURT—IVHER, IT ARV ¥ YRL)
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IS4 UFEES - HElEtE  Online FIKA, Free discussion

17:00 -
17:20

17 :20

H Special Facilitator

Kazuhiko Kawasaki, Professor Emeritus, Tokai University
BHTSAN 772UF—42— il —E (RiBAFRERR)
Preschool education with sustainability perspectives
FEDES L THFRAIRGRRZMYANCRETRNREET S L
D TEZDD
Jligg —2=
1947 FEREIRA TN R ARSI
A by 7 RIVIEE
HARRE G IRBLZ Z Sy 7 RV LN F S AT 5.
CEE RGP EI, R A B2 R
FB O BIENIE ESRG e E0E ., Hikk
By e S
EERICTHBABDOHE - Avz—T VDA
ZE TS EREIR (VAT VU,
2018) iz &
2018 FENV IS KE R ZHE, 2019 4 AV x—7 VEFOIMEHTZZH,

Kazuhiko Kawasaki

Professor emeritus, Tokai University

Major interests are “inner entrepreneurship” education, regional
developments

Japanese Foreign Minister Commendation (2018),
Nordstjarneorden (2019)

[Bi&##] Closing remarks

Tomoaki Adachi, Professor, Faculty of Education, Miyagi Gakuin
Women'’s University

Director, Regional Child Science Research Center

B BHR (EEFREZFAY - HEFH-#190)
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MmN ESTIVWELUE,.
Thank you for your participation.
Tack sa mycket!

[EER 1] Interpreters

Srailig EBF SR K (Miho Ueno)

UMV - B roxv Ly - AT Yy va « A7 —LF5%
Jt¥ B K (Yoko Kitano)
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